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ABSTRACT

The purpose of the present study is to investigfa¢erelationship between the accounting studentsotenal
intelligence (EQ) and their test anxiety and alkeit academic achievements in bachelor and assadagrees.
The statistical population involved in this stuaygluded all the accounting students in Azad Unitgr§&shorveh
Branch in the academic year 2012-13. The samplelved in this study included 100 accounting stusleseiected
randomly through the random sampling procedure dabsed on the statistical methodology principles of
correlational studies. In this study, the 90-iterarf®n Emotional Quotient Inventory and also the iim test
anxiety questionnaire by Abolghasemi et al. weeglur addition to the students’ second semesteaiagee Results
showed that there are significant negative corielas between students’ emotional intelligence ameirttest
anxiety, and also between their test anxiety anddamic achievements. There is also a meaningfultiyms
correlation between their EQ and academic achieveméhe results also revealed that there is no iigant
difference between the emotional intelligence efrttale and female students, but there are sigmifidiferences

in male and female students’ test anxiety suggggtiat test anxiety of female students was gretiten male
students.
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INTRODUCTION

The emotional intelligence is a topic that attemputsexplain and interprets the man excitement,irffgebnd
capability status [1]. The emotional intelligencastbeen defined as an ability to understand angrand the
emotions in order for assessing thoughts, mannedst@ put them in a way that makes emotion andligest
growth and elevation [2]. The concept of emotioimiélligence gives a new depth to the man’s irgeltice, this
intelligence is a tactical competency (personalfgarance), whilst the recognition intelligence isstiategic
capability (long term capability). The emotionatdlligence makes it possible to predict the acieent because it
demonstrates how a person apply a knowledge imarediately success. It is a form of social intelfige which is
a suitable predictor in special areas such as fabealucational performances. In the other wordag an ability to
control feelings and excitements by one and otf#rdn 2004, the emotional intelligence has beefirged in more
details. This Definition is as follow: The emotidnatelligence points to the ability to recognizedadifferentiate
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feelings, excitements ,meanings and concepts, dlsians between them, to reason about them ansblie
problems by them .The emotional intelligence ineludhe ability to receive emotions, and coordirthem to
understand the information related to them, it atsanages them [4]. Another definition of the emadio
intelligence is as follow: A series of unrecogniteahbilities, powers and skills that have an effactthe ability to
encounter wills necessities and environmental presssuccessfully [3]. Intelligence Quotient (IQ)its best form
causes only 20 percent of life successes and gde8&nt remaining depends on another factor antidman'’s fate
in the most cases depends on the skills that tirtkeé emotional intelligence to provide person aalaifity with the
environment and is a better predictor of successiversity, work and home than the analytic imgelhce [5].

Test anxiety refers to an emotional feeling in vahig person encounters some kind of fear resultogn f
disbelieving in his own capabilities in tacklingetithallenges presented in an exam or doing a $pesia or
responsibility and its consequences resulting freducing the capability of the person to overcoh@donfronted
challenges in an exam situation. So a person withntuch anxiety is the one knowing the test mdt&ebat the
intense and high level of anxiety is to the extprdventing the person from showing his abilitiesthie exam
session. Test anxiety is prevalent among universitglents and is among the serious academic prebéerd
concerns of every educational system [6].Therenaaay factors which make this situation more seriang as a
result reduce the performance of the students. Safntbese factors are as follows: low self-estearadequate
study amount, negative attitudes towards schootatlege, fear of failure and negative feelings Hheslifrom
previous failure experiences [7]. Also, the moredsnts assume the exam to be threatening, thetimeyeare likely
to show stressful reactions in the exam sessiothdrsituations without stressor, they experieess kest anxiety
and more self-esteem to the same amount [6]. Tiesety is a common type of performance anxiety with
psychological condition involving at least 30 petseof students based on different studies [8fatih Test anxiety
is a form of evaluation anxiety, meaning that canto its initiation is an evaluative or ego-thesahg testing
situation. Test anxiety expresses itself in maléidapcognitive responses (such as worry cognitiand test-
irrelevant thinking) to academic stressors. Thesmladaptive responses to high-pressure situationd ®
decrements in performance called “choking undessaree”, because of the decreased working memomcigpeft
over to attend to the task [Farason (1975) knows test anxiety as a kind défpsebccupation which is identified
with inferiority complex and doubt about one’s &hiland often results in negatives cognitive assesd, lack of
concentration, adverse physiological reactionsaatiemics performance failure[10]. In general iimtligls having
test anxiety have low level of self-efficacy andlfiegs of helplessness and powerlessness and tabledo control
and influence the events triggered from the exassisr. They also believe that any attempt to sutaeéhe exam
session is futile and doomed to failure. In sualcwhnstances, the initial efforts to overcome thstatles and
difficulties are likely to be ineffective [11]. Scess and academic achievement depend on a setmpiicated
factors needing a great amount of research andestud be clearly distinguished defined. Havingp&cific
purpose, motivation, stress, study skills, intellige, physical factors, behavioral abnormality, talegind emotional
conditions are among the most important personatofa that play important roles in students’ acaidem
achievement or their failure [12]. Continuous ass@nt of the educational conditions of the uniwgrstudents
during their education and having a survey on éewant factors are among the necessary and intigpe
elements of developing and improving the qualityhef education system especially in universitidss Teality has
a significant impact on developing the self-effigand improving the performance of the authorif8sThe results
of a study done by Jahangirpour (2012) on the tigriahip between the university students’ EQ amir tanxiety in
Gilan” showed that there is a negative correlalietween their EQ and anxiety[13]. Sarni(1999) sty done on
400 people working in different companies foundt ttese who enjoy high level of EQ are much happigore
delighted and more independent in their related jisian the others and are much stronger when theguater
stressful situations ( Jahangirpour, 2012) [13]dyé&i et al (2007), in a study found that thoseiiiials having
high level of EQ encounter less mental stress[Rgsults Haddadikohsar et al (2006), showed thaethe a
negative correlation between emotional intelligeacel stress in people with high emotional intelige have
experienced less stress and better compatibilityR&ker (2004)[16] , Braket and sallovi (2004)[1\Wjoitaszewski
and Alsama (2004) [18] ,Samari and Tahmasbi (Ja9F)and Lali phaz and Asgari (2008)[20], Hasanvamdi
Khaledian (2012) [21]; all showed that there is @sifive relationship between the exciting intellige and
academic achievemerResults of Cheraghian et al (2008) showed thaketieno significant relationship between
the university students’ test anxiety and theirderaic performance (their averages); however, iituation with
increased level of test anxiety, their academidoparance reduced dramatically[6]. Hong and Karsteng2002),
in their study concluded that individuals who hadigher anxiety in general have poorer academicop@idnce
[22]. The results of a study done by Khaledianlg2812), on the relationship between universitydsints’ self-
esteem and their academic achievements and algotdlse anxiety showed that there is a significaapative
correlation between the students’ test anxiety aheir successfulness [23]. Results from samari @hdhasbi
(2007) [19], Tamanaifar et al (2010) [24], and Hasand and Khaledian (2012) [21], study showed thete is no
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difference between male and female the emotionalligjence. The investigation of research and he@sting in
Germany suggest that anxiety in women is twice ashnas that of men (Degraaf et al, 2002) [28$0 Breslau et
al (1999) in their study found that anxiety levelsce as many women as men[26]. Research at Jaikahi(2004)
the 12-month prevalence of anxiety in Germany o81l4fatients, the results indicate that these twmero are
equal to men suffering from anxiety disorders (Grét al, 2007) [27]. Research results of a sud@ye by Shart
(2003) revealed that female students have a highiel of test anxiety than the test anxiety of nsledents [8].

In this study, relationship between emotional iigehce test anxiety and academic achievement arstuagnts of
Islamic Azad University, Ghorveh in year 2012 - 3G¢ere examined and recommendations based onghksref
research to parents, students, university officigdsticularly Vice Chancellor University to makeet aware of the
relationship between emotional intelligence testiety and academic performance are presented,emaiding that
the emotional intelligence is the most recent tfiamsation to understand the relationship betweenkthg and
excitement, and anxiety is one of the importaniéssrelated to student performance and acadenfarpemce are
closely; it is hoped that considering this studsutes and outcomes there will be several methoddentify the
effective factors in the emotional intelligencedarest anxiety and also their barriers ,actionslatthviours can be
formed intelligently to eliminate the higher educatl system problems in Ghorveh city and help etisi to have a
health life. It is clear that as we know the emudibintelligence and Test anxiety are importandiszover talents
and train the effective student forces in order donstructing an illuminated future ,so it is vémyportant to
examine the exciting intelligence and Test anxietgtudents and as a result to study their inflesnen academic
achievements or failure.

Due to the limited research in emotional intelligerand Test anxiety in students of Azad Universityzhorveh
that is one of the universities of Kurdistan Pra@mwas the aim of the present study “The RelatipnghEmotional
Intelligence with Test anxiety and Academic Progiesd, the assumptions are the followings:

e there is a relationship between emotional intellige, Test anxiety and academic achievement oéstsid

e Can the components of emotional intelligence mtsdiest anxiety?

e there is a difference between the emotional iigietice of boys and girls.

ethere is a difference between Test anxiety andoitsponents in boys and girls.

MATERIALS AND METHODS

In this research the relationship of the emotiontglligence with the Test Anxiety and the acadeatbievements
is evaluated based on the Bar-on and Abolghaseaticetestionnaires and the final term average score

Bar-on emotional intelligence questionnaire

In 1980, for the first time the Bar-on the emotibirgelligence questionnaire was developed. It aomd 133
questions which is the first super cultural questare to evaluate the emotional intelligence. B9, this
guestionnaire had been reviewed and its questedhsced to 177 ones. This review was conducted tauthor on
3831 person from 6 different countries and it wastaemized in the North America. Responses wereiedully
factorial analysis and finally a general scale ) and 5 combinational scales and 15 minor scalese
determined. In 1382, this test has been implemeitettan among Tehran university students by Dehshi
(2006)[28] and its questions were declined to 98soin this research, Dehshiri has applied theluatian method
and Kronbakh Alphabet. The questionnaire’s answesineets are regulated based on a scale of 5 deglikert
spectrum as follow( | am agree completely, I'm a&gi® some extent, I'm disagree, I'm disagree cetety) . For
the final measurement two methods were used. Ratiafusustainability or time stability coefficienitere reported
respectively as 85% one month later and 75% 4 miateh. Test stability rate in odd-even method ®8% and in
kronbakh alphabet was 93% [21].

Test Anxiety Quotient Inventory of Abolghasemi ét imcluded 25 four- choice questions (never Oglard,
sometimes 2, often3) .The lowest score in thisiestand the highest score is 75. The highesttioee a person
gets on this test, the more anxiety-level the peesgeriences. The scores less than 12 show laakxadty, scores
between 13 and 37 represent a little anxiety; matdeainxiety is represented by scores between 3&2uhd the
scores more than 63 are considered as the highestdf anxiety. The reliability, internal consisty and validity
of the questionnaire used in this survey were 8893%p and 72%respectively [6].

In this research, the student academic term avenage considered as a criteria to measure acad&mievements.
As different social institutions (education andriag banks and ...) serve the average more thanslal success

criteria and less than 14 as weak success critgri@ilure ,in this research the average more tHamdicates
academic achievement and below 14 indicates fajR8E
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The statistical population in this research incki@dl the students Accounting Course from Azad ©rsity in
Ghorveh city; they are studying in the academia yé42012-2013). According to the scientific ruld90 students
were selected randomly as a sample includes 50 analé&s0 female, the questionnaire was distributedrg them
and results were collected. It is worthy of mentibat all questionnaires were completed.

Finding

Table 1. The Correlation between emotional intellignce scores and test anxiety and academic achieverne

2 3 N Sig

Emotional intelligence 1 -0.51 0.60 100 0.001

test anxiety -0.51 1 -0.42 100 0.001

academic achievemer 0.60 -0.42 1 100 0.001
N= (100)

As it can be seen in Table 1, the correlation doeffit between emotional intelligence and test efyxequals -
0.51. Regarding the significant level it can bedoded that there is a reverse and significanticglahip between
test anxiety and emotional intelligence. It medrat increasing in one item, decreases the otherRemed on the
results shown in table one, its correlation cogdfit (0.60) and the significance level shown ,aitbe concluded
that there is a positive and significant relatiopdtetween emotional intelligence and academiceagment . Also
based the results shown on table 1 and the retaiedlation coefficient (-0.42) and regarding iteaningful level it
can be concluded that there is a reverse meaningfoélation between test anxiety and academiceaehient .|t
means that the higher the level of the test anxgefthe less the academic achievement is expected.

Table 2. the summary of regression models of teatxiety

Dependent variable R R’ F Sig
test anxiety 0.641 0.411 22.369 0.001

As it can be seen in Table 2, the multiple corietatoefficient of the test anxiety with linear cbimations of
variables entered into the model such as indepeedeself-actualization and stress tolerance equdlsl which
shows about 41 percent of the variance of theatesiety has been determined by the independerdblas entered
into the model. The considered statistics of F Equ&=22.369) and its significant level is lesarit0.001, which is
statistically significant to confirm the resulteslationship. The other components of the emotiamelligence have
been removed from the model due to the lack oktiteificant coefficients.

Table 3. The regression coefficients of the entetevariables into regression models of test anxiety

Dependent variable Variable predictive R R Sig
Constant 94.86 .000
test anxiety independe'nt ' -1.397 -340 .001
self-actualization -.851 -.219 .043
stress tolerance - 774  -203 .045

As it can be seen in Table 3, the regression adeffis for the variables independent (Beta =-0.34@}f-
actualization (Beta = -0.219) and stress tolergf8sta = -0.203) is significant. Therefore, theseialdes were

significantly predictive of test anxiety .Among thariables, independence has the most importaatimgbredicting
test anxiety.

Table 4. Results from the independent t test to sgify the emotional intelligence among male and feafe students

Variable Sex Average S.D  Average difference df t Sig
male 319.6  35.009
female 310.48 35.199 9.12 98 130 0.197

emotional intelligence

As shown in Table 4 ,there is no significance dédfece between EQ in male and female universityesttsd. So the

null hypotheses is confirmed .Because the sigmifitavel for the differences between male and fensalidents’
EQ is greater than 0.05(t=1.299).
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Table 5. Results from the independent t test to sgify the test anxiety among male and female studen

Variable Sex Average S.D  Average difference df t Sig

. male 30.16 12.88
test anxiety female 37.66  14.605 -7.5 98 -2.72 0.008

As shown in Table 5, there is a significance ddfere between male and female university studezgs’anxiety so
the null hypotheses is rejected .It is shown thst anxiety of female university students is greafhe significant
level for the test anxiety differences between raaé female students is less than 0.05(t=-2.723).

DISCUSSION

The purpose of the present study is to investigiaerelationship between the accounting studentstenal
intelligence (EQ) and test anxiety and also theiademic achievements in bachelor and associatee@®gr
Regarding the findings of the present study, it banconcluded that there is a negative significamtelation
between the students’ emotional intelligence angirthest anxiety. It means that the higher the @mat
intelligence of an individual is, the less an indiial encounters test anxiety and vice versa. Tiinfgs of the
present study is consistent with the results ofstuelies of Jahangirpour (2012)3], Haddadikohsar et al (2007)
[15],Yadyari et al (2007) [14], and Sarni(1999) [1Bo explain the results of these studies it carcbncluded that
those enjoying high level of emotional intelligenbave a more positive attitudes towards their evnafi
capabilities and have better and more developéld skicompensating negative emotional feelingstigh taking
part in pleasant activities. They also have thel laf lifestyles experiencing less negative consages. In fact,
self-awareness comprises the foundations for thatienal intelligence and has a great role in cdhmg negative
emotions like anxiety. Those enjoying high levekaifotional intelligence have this kind of self-aamess in a high
level [2].The results also showed that there issitive and significant relationship between thedents’ emotional
intelligence and their academic achievement .Irt, flte more an individual has higher levels of doral
intelligence , the more his academic achievememt®apected. These results are consistent withethdts of the
researches conducted by Parker et al (2004) [1&cktt and Salovey (2004) [17], Woitaszewski ardafa
(2004) [18], Samari and Tahmasebi (2007) [19], faali and Asgari (2008) [20], and Hasanvand and é&diah
(2012) [21], In explaining the findings of thesaidies, it can be noted that regarding the fact thate is a
relationship between the students’ emotional iigfetice and their interpersonal achievements ,itst@angthen the
cognitive performances and also the memory capiglsiland personal leanings (Hasanvand and KhaledGiPR)
[21]. The results also showed that there is a Bagamit negative correlation between students’ éestety and their
academic achievement. It means that the more amperscounters test anxiety, the less academic\arhients he
experiences and vice versa. It is consistent wighfindings of Cheraghian et al (2008) [6], Hongl &arstensson
(2002) [22], Khaledian et al (2012) [23]. Basedtbair findings, it could be concluded that testiatwistops and
hinders the performance of an individual and prév&mem from achieving their favorite results intespf enjoying
a high level of capabilities and information. Itatso consistent with the hypothesis of the theartkinson
(1996), suggesting that those individuals gethigh scores in test anxiety get less scores iesagyg the need for
achievements [29].

One of the results showed that there is no difiegan the emotional intelligence between male amdales, such
that the violence rate in male was higher than femait is in agreement with the results obtaingdother

researchers such as Samari and Tahmasbi (2007) [T¥manaifar (2010) [24], and Hasanvand and Khaie
(2012) [21]. To confirm these findings it can b&ghat in contrast to the recognition intelligertbat is affected by
heredity, the emotional intelligence is more aféectoy the environmental elements and it is acqldramd

learnable. At present, women active participatiorultural and environmental areas probably hasexhthem to
have the cultural and environmental facilities asnnand the possible differences between the twessexll be

minimized [24].

Also results showed significant different betweeeam score of anxiety for male and females studémsning
that females students anxiety is higher than thahales, it is in agreement with the results oladiby other
researchers such as Breslau et al (1¢88]) Degraaf et al (2002) [25], Shart (2003) [8]Jakobi et al (2004) [27].

In explaining these findings, it can be said thatmen are more likely to report symptoms of anxieilso
psychological differences may also help explain geeder gap, for example, the time may come when cam
have more control over their personal position. |&xpthe social - cultural, such as gender rolesy miso play a
role. For example, men may experience more fear in tihemamity have to deal with women. Face your fear and
anxiety is one of the treatments [27].
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The limitation of the study is the lack of previostudies in this regard and relate to some hypethes the
research. One of the research limitations is thevaitability of the 1Q degrees and the cultural ambnomical
positions and their effects on the emotional ifdelhce and the test anxiety positions and alsatildent academic
performances and lack of awareness of their edutathd training and unavailability of the enougfoimation
about the amount of the problems that student$aaieg with. In this field, there has been no reskan Ghorveh,
so because of the Kurdish culture and languagdefpeople in this city, this research can provideeans for
future researches, in this way the students careraaense of importance and we can be familiar tvéfemotional
intelligence and the self-satisfaction rates irs tity. Thus, we can identify the methods to inseethis emotional
intelligence and decrease this test anxiety le@intho obtain the ability to use the capacity of enstAnding,
expressing, emotional intelligence applicationf-s&dtisfaction and value. As a result they can enakvay to the
academic achievement. As the city has a differatlitie and there are many students from other i@stin it, the
present position of the university and in genehnaldity can be explained to the new students, Beljits them. Note
that they can be familiar with the emotional irigdhce and the test anxiety of the native mastedsséudents, so
that they can be lead to a specific purpose. Ilfetkgected result achieves, it can conduct mastetrstudents and
all the academic society of the city to bring tltmademic achievement. It is recommended that theetsity
authorities can produce some workshop and classegrease the student emotional intelligence sewahse the
test anxiety via their consultants and psycholsgist order to make students aware of the issueblgms, anxiety
and ...using modern methods and with better planaimd consultation and advice of a professional ®us result
can be a useful tool for clinical psychologistsnsualting psychologists, students, Undersecretaryhefstudent
affairs in universities, the students’ undersecyetd the ministry of science, research and teabgyl
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