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ABSTRACT

Present study tries to detect scientific evidenbeua the need for emotional competencies in acaxjesoicial,
personal performance of elementary education gréekiand considers the development of emotional etanpies
as a basic requirement. Method of this study isapplied and field research; the study examines vi®i
respondents about requirement of elementary edutaltimajors at the undergraduate level to competertated
to elements of emotional intelligence. Studied adfmn consisted of all faculty members and insioug in the field
of Psychology and Educational Sciences at Tehraivagsity in 90-91 school year and all teachers tdag fifth
grade elementary school in Tehran, who were graeihat elementary education. Sample consisted ofp&ople
based on infinite population and Morgan’s sampliable. Data collecting tool in the study is a resdeer-built
qguestionnaire which is available for experts angax teachers after preparation. To ensure its dig)i the
guestionnaire will be so formed that the questi@mesent content of statements selected for stuglibject; thus,
content validity is a characteristic of its strutuand is a tool simultaneously developed in whidre is required
concept for test; hence, questionnaire was firsigleed by reviewing literature using the guidandefaxulty
advisors; then, content and items of the questimanapresented to 10 experienced experts in edualt sciences
and psychology through Delphi. Also, Cronbach tstl LISERL diagnostic analysis were used to detexmi
reliability of questionnaire. The results showedattirom perspective of people, knowledge requiednanage
interpersonal relationships in class environmertigher than average for graduates. Also, knowledggiired for
Graduates to manage stress in class and to managel iim class is higher than average. The resulé® ahowed
that in terms of graduates’ skills and attitudesni the perspective of people graduates need skilisattitudes in
order to manage stress, mood and interpersonatigiahips in the class more than average. It alsodme clear
that knowledge is in higher rank in order to manatyess and interpersonal relationships, skill ider to manage
stress and attitude toward managing general moompared to others. Therefore, this study suggests pite-
service training is a real requirement for professal development of graduates as a preparatoryntrayj for this
type of learning.

Keywords: competence, emotional intelligence, stress manage mood management, interpersonal relationship
management

INTRODUCTION

This Era is of knowledge. Developing a knowledgeduh society, which today is considered as an irapo#,
practicality of knowledge and its equality with énfnation in the era of information explosion, drémain the
industry and technology, living in the global vidla and competitive world with different social apts in well-
known century of change, also paying attentionwhdt?", "how?", "when?", "which", and beside it égimg the
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"Who?", all are a warning sign for profound chaniesducational system and directing educationris@essity for
development based on competency to improve quality accountability of education to professionatiaoand
personal needs (Polomera et al., 2008). In cosntry'rent situation and according to existing thgimal and social
necessity it is a fundamental goal to have skifid attitudes necessary for dealing with social [eols and social
adjustment of children and adolescents in changeess (Melki, 2010). Undoubtedly, in the formal eational
system of all countries elementary school is thetnbasic and most important educational stageringef both
quantity, i.e. the number of teachers and studemdsquality, i.e. effect of this period on studéatsademic success
throughout the school life and education and it banfirmly claimed that any of educational courses not as
important as elementary school. Studies show thatests, who face with academic failure in elemgngzhool,
have difficulty in all academic courses. This isydeveloped countries have focused on educatirdests in this
course and what is more important is developmergtudents’ special skills to emotional and sociawgh, and
their self-perception than their academic achiev@niehey organize an environment based on humatioehips,
emotional connections, intimacy, group behavior sadse of attachment to school and this is consdeachers’
task in this period, because if the best and maatified teachers who have the highest academitifigations,
teach in elementary schools we will achieve a wersific ranking. They thought glow of people iecendary and
university courses is due to the quality of edusain elementary school and investment in elemgrgducation
should be strengthened; since the prevailing notiae that success of human depends on cognitivelafanent
which is measured and reported through a quantitétidicator called intelligence quotient (IQ), ahdas because
of such an approach dominance that future develotsria the social and professional life were regdrdue to
their profiting of mental and cognitive development 1Q. The consequence of emphasizing on Su@nception
and attitude is the neglect of other features apeets of human talent and consequently establishaieschools
and training centers which, as Howard Gardner thender of multiple intelligences theory claimede aalled
‘Uniform school’. The concept of emotional inteligce is one of the psychological issues which atdaattention
of many psychologists and education specialiste@ent years and typically tries to recognize platemotions
and their role in various rational and intellectaations of human and has a considerable role it Buccess
(Amini et al., 2009).

In recent years, a “Social emotional learning (SEbjogram has been presented in the curriculum. tEmal,
scientific and social Learning program was firatrided at Yale University by Goleman and now atUWhéversity
of Chicago; it served to help schools by introdgcemotional literature. It performed many Reseasche the
usefulness of social, emotional learning progrdranalyzed 165 studies on school prevention aig/sind showed
that the program significantly reduces studentspdut and absenteeism and causes significant irapremts in
school performance and behavior (Fitzgrald, 20@@).American Associatiohhas been established in order to
scientifically connect social emotional learningigfhcovers emotional-social aspects of school forenthan two
decades. In this regard, a group in European mynidteducation studied the problem and tried ity the most
effective way to develop emotional, social skilledaconduct a program called “Every Children Mattém which
social correlation of learning skills and childrewitality has been established through emoticswdjal education.
Also, similar programs were implemented in teadnaining courses for personal growth in these cdmpzes.
Because it is believed that educating a competémayot possible without acquiring it. As a teachdthout
convenience and comfort cannot increase the qualitgaching; thus, it is recommended that emotiand social
intelligence develop in both school and teachenitmg (Plomera, 2008). Therefore, this study setekglentify,
describe and explain the components that are basenotional intelligence and identifies knowledgllls and
attitudes which are based on emotional intelligefocethe elementary education graduates. The quesdi what
knowledge, skills, and attitudes teachers mustieeqo achieve competencies based on emotionadligeiece? The
answer to this question will lead to reduced amnxed stress in class (stress management), domjoargnd
happiness (general mood management) in order tewackducational objectives which are mental, eomati and
social growth in students and teacher, and fatglithe process of teaching and learning in thesobasn. Thus, in
addition to ask experts about emotional intelligeneducational sciences and psychology expertsexpeért
teachers also will be asked. Then by gatheringsszeg information, we will introduce theoreticarmework and
curriculum materials for elementary education ugdsttuates.

Since there are many elements of emotional inesllig review of which is not possible, researchee lehosen
several of them.

1- Identification of graduates’ needs to have knowteddpout management of interpersonal relationshipthe
classroom.

2- Identification of graduates’ needs to have knowtedbgout management of stress in the classroom.

3- Identification of graduates’ needs to have knowtedgout management of general mood in the classroom

462
Pelagia Research Library



Badrosadat Daneshmand al Euro. J. Exp. Bio., 2013, 3(3):461-472

4- Identification of graduates’ needs to have skilsthanagement of interpersonal relationships ircthgsroom.
5- Identification of graduates’ needs to have skitlsrhanagement of stress in the classroom.

6- Identification of graduates’ needs to have skitlsrhanagement of general mood in the classroom.

7- ldentification of graduates’ needs to have attitudewvard management of interpersonal relationshipthe
classroom.

8- Identification of graduates’ needs to have attitutbevard management of stress in the classroom.

9- Identification of graduates’ needs to have attitutbevard management of general mood in the clagsroo

Theoretical basics

Although the role of emotions and feelings in lifi@s a considerable theoretical backgrounds arasibken pointed
out in different thinkers and philosophers worksltswas "Aristotle”, "Espinosa” "Kant" "Dewey", "Begn"
"Russell" and so on (Amini et al., 2009) but it leen scientifically and structurally considered'Bgter Salowy"
and "John Mayer" in 1990 as emotional intelligetfoeory and this concept was appeared in the béistgsbook
by "Daniel Goleman" in 1995 (Amini, cited in Akbaude, 2009). In The past two decades a great inteassbeen
shown to the role and connection of emotional wahiity and emotions in education. Teachers urtdeds the
importance of emotions in students’ all-round gtowand claimed that not only academic growth of entsl is
necessary, but also emotional and social inteltigegrowth is of importance (Elias, 2003, p.4). Tiki;nconsistent
with traditionalists who believe that objectiveeasfucation is learning "subject-oriented" curriculamd knowledge
alone will equip students to deal with life chaties (Morris et al., 2007). Besides, curriculum base human
values does not neglect any of the powers andbiléjes of learners; it grows his feeling, heandaeason as being
capital. Thus to be a teacher needs overall compiete to provide students with suitable conditiforsemotional
growing and aestheticism (Melki, 2010).

Currere is one of the different conceptions of icuftum meaning “run in the race” based on which¢hpabilities
and capacities of a person is considered; thisgg®can also be transformed into a social prooeskich a greater
understanding of self, others and the world willamhieved through an interactive reconceptualinatilliam F.
Pinar (cited in Fathi Vajargah, 2009), One of thesmprominent reconceptualists in modern studiesuib
curriculum, has argued in his article "Working frahe inside" that teachers and students need t& worinner
resources to achieve the vision and conceptiorbélieves that one of the neutralizing effects diost education is
self alienation and its impact on the character amtividuality and conversion of self- leadership ¢ther-
conversion. Today, approaches such as humanigtioagh, personal fulfilment, artistic and aesthegpproaches,
new movements like phenomenology and autobiograpliye curriculum are human approaches and neeti¢gesn
with special abilities, knowledge and skills (Fattajargah, 2009).

Shariatmadari (2001) states that fundamental pergdsacademic education is "humanization”. In hizrky he
describes various aspects of the emotional grolah dne of them is affective. Emotional aspectdefelopment
are influenced by intellectual, physical and soeispects so as emotional aspects influence on aaittem. So
teacher's task is to help children dominate theioteons in contact with others and avoid expressngptions
which cause resentment. Another task of the teaishéo help children learn to express emotions. &onal
intelligence theory is a new development in undewding the relationship between reason and emdiiontrary to
previous ideas, its unique role is considering giuand emotion as an adaptively and intelligemtgrtwined
entity. Cognitive competencies are defined as wideding self emotions, managing emotions, satftdating,
recognizing emotions and controlling relationshépel in other words, emotional intelligence. Compeites such
as:

Intrapersonal; includes characteristics like selfifment, independence and self-awareness.
Interpersonal; includes competencies like socspoasibility.

Agreeableness; includes characteristics such ddgmosolving and reality testing.

Stress management; includes controlling impulsepsydhological endurance.

General mood; that is happiness and optimism (ldaks, 2010).

Emotional intelligence correlates as a multidimenal structure with a range of variables and conseces related
to life quality. This correlation is related bothihterpersonal aspects of emotional intelligengghsas better quality
of social interactions and intrapersonal aspecth 8 empathy, management of relations and moagstaugnt
(Petrides & Furnham, 2000; Saklofske, Austin & Miin2003; quoted in Besharat et al., 2008).

Since elementary education has a special importhacause of important role of childhood in formimgman’s
character and behavior, considerable studies shewfact that a mature human’s character and hastjile are
largely formed in his initial years of living. Thui$ is suggested that the most skilled and mopeggnced teachers
should take the responsibility of educating elemgnstudents (Aqazadeh, 2005). Competencies ofeanestary
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education graduate as a teacher include thosadatsit knowledge, and behaviors by which teacherfasititate

physical, intellectual, emotional and social growthlearners in the educating process (Melki, 2010has been
clear in previous studies that educating is thetratwessful profession. Variable, multiple comptasks which are
expected from teacher expose him to high stresstiiBrling, 2002; Barger, 2009). Long hours of wddck of

discipline and respect from students, new curriculand emphasis on the learner- centered and particy

teaching methods (Barger, 2009, p.1), a clearrdiffee between teacher training and reality of teaghhe lack of
performance standards with effective results, imseel physical needs, responsibilities and paymergsfficient

resources, workplace mental hazards, lack of teaohatrol in relation to: salary, teaching hourdménistrative

procedures, class size, student’s behavior, néatsghat he learns and practices growing behavidrish are

required to deal with stressful stimuli (Darwin,12). Emotional skills play a basic role in stresscgess (Barger,
2009) and emotional intelligence is a key to margtgess and daily life pressures (Darwin, 2010 c&ithere is a
strong relationship between school training andhea training, development in these both sectoik develop

mutually quality of education and base line of teactraining is the quality of his performance witaaling with

learners which indirectly affect the quality of déunt community. Teacher should be responsive tietyochanges
and today he should be completely prepared not fanlyeaching but also for understanding his sttsland their
parents (Ekhtar, 2009).

Several authors (Romasz et al., 2007) suggested aitguiring skills of emotional and social learniigy a

prerequisite to acquire school materials. Moreowéners stated that society currently needs maiks sklated to
emotional awareness, decision making, social prialiips and resolving conflicts so that it can lssfble to
achieve a successful life in addition to well-beirsgibjective and psychological health in adulthoodeting
challenges. Thus, education should include boteaeand emotion in order to make the best prepasafor them
in life. Dulark and Weisberg (cited in PalomeraP20p. 12) stated that although the link betweerelbgmental
contexts (scientific, social, and emotional) has lmeen well established yet, currently an overalllgsis of 300
studies showed that emotional, social educationomby increases learning in this area but alsosrisaentific
learning. On the other hand, teacher’'s emotionaltit generally both increases quality of teachind karning
process and teacher’s well-being (Barger, 2009; iM20607; Sutton, 2003; Morris et al., 2007) anduiahces on
emotional, social growth of students (Sutton, 20B8sche, 2001). Darwin et al. (2010) found that tomal

learning is a ‘transformative’ learning model whithnsforms individual to an effective teacher estadent and
gives them power and authority. Emotional learrietps teachers and students in:

1.development of productive and healthy positivetieteships
2.problem solving and making true decision

3.adaptation

4.self-management to achieve goals

5.ability to change, when necessary

6.consciously and responsible behavior

In a transformative learning environment, teachems students are involved in a mutually positivactice.
Education is knowledge-centered and conversatidodased. The reference is student’s need and leaching
influences on development of knowledge, behaviat skills which students can acquire to improve thelwves
scientifically and professionally and practice lzhea reason throughout lifetime (Darwin et al., @01

Results (Birks et al., 2009) show that developn@nstudents’ emotional skills causes in effectiamftontation
with problems and their psychological compatibility

Goleman (2008), a leading scientist in emotion&tliigence studies, pointing out the results ofimrestigation
conducted on 233000 American students, emphasimsstudents learning different school lessons lighrio
emotional and social skills have positively betparformance; decreased Disciplinary problems, absé&m,
struggle with other students; and increasing isteieelessons. Blacksburg (2005) referring to tissofl an academic
research study concludes that emotional intelligemay be a suitable predictive factor of succesfaiture in
students studying mathematics and computationaisesuIn fact, students whom emotional intelligeisckigher,
have more self-efficiency, higher self-confidenced abetter confrontation with problems. Thus, eletseof
emotional intelligence should be included in curiien of mentioned courses. Watners and Mcnulty $2@bowed
that educating plan of social and emotional skilse very positive effects on students’ educatiamparovement.
Low et al. (2004, cited by Amini et al., 2008) aolredging important position of emotional intelligee in
universities and higher education, designed aaultim called emotional intelligence curriculum. Vhaaimed that
although the most important goal in a higher edananstitute is scientific development but morepontant is that
in today’s highly variable society, students nethe directed toward a healthy, productive lifduding scientific,
professional and personal goals; thus, it is necgsthat universities and higher education instguprovide
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students with scientific and emotional (affectivd®velopment based on a comprehensive model ofcalum.
Amini et al. (2009) assuming the role and positioh emotional intelligence in development of studént
communicational, social and behavioral skills armlittes and considering existing gaps and defetis to
insufficient attention to foster these dimensioesphasizes that curriculums of universities andhérigeducation
institutes should be revised in its missions inmierof creating and fostering abilities related too&onal
intelligence and existing gaps should be filledbtlgh designing and conducting relevant qualitativeiculum. In
2005, elementary schools in England were obligedmplement Social Emotional Academic Learning (SEAL
program through which kids learn how to developrthecial and emotional skills. In 2007 the verdiets given for
secondary schools. British children now have thigiculum in each academic year and that is na than a
formal governmental approach for the future (Brams@009). A documented valid curricul@nhave been
developed to teach social and emotional skills insl used as a basic for all; it serves like ddfifor students
providing an opportunity to practice skills so tHelcome more aware of themselves and others (Gole2688).

Study questions

1.To what degree Graduates need to have knowledgé afanagement of interpersonal relationships isséla
2.To what degree graduates need to have knowledge atamagement of stress in class?

3.To what degree graduates need to have knowledge afamagement of general mood in class?

4.To what degree graduates need to have skill foragement of interpersonal relationships in class?

5.To what degree graduates need to have skill foragement of stress in class?

6.To what degree graduates need to have skill foragement of general mood in class?

7.To what degree graduates need to have attitudesdowanagement of interpersonal relationshipsaasi
8.To what degree graduates need to have attitudesdowanagement of stress in class?

9.To what degree graduates need to have attitudes dawanagement of general mood in class?

Importance and necessity of study

Today'’s teachers live in an era where change i dpickly and demand is rising. On the other hahgsical and
psychological problems occur when the ability tep@nd to warnings is not acquired. Stressful siigradually
terminate abilities to encounter and defend agatimstproblems and these stresses influence on retidend
teachers’ health and efficacy when they are infruksi Then, teacher should be equipped with toals skills to
manage daily stress. Darwin (2010) showed that iemaltintelligence controls stress (Barger, 2009).

Because of dominant attitude on Iranian educatistesn, learners' intellectual and cognitive chanmastics and
dimensions are considered; teaching skills suckedfsexpression, impulse control, realism, stredsrance and
flexibility are never considered in the curriculwh universities and higher education as a goal amnpriority.
Experts estimated the cost of educational failwesery high and it causes damage to the natiordddty Since
most youth inter society and work place with guitkaand advice of teachers and social wheels willeriny their
hands, importance of considering students’ physical mental needs crystallizes in the ability obwtedge,
attitude and interpersonal relationships and omgditinal empathy of teachers (Khanlari, Cheshme i€an2007).
There are 5 million elementary students in Iranstbompetent teachers are required for educatiadetvel so that
this increasing population develops successfully fonms a healthy society. Teaching students neeldgsrning
environment which is focused on subjects relategetéknowledge, human relationships, gaps betveddidhood
and adulthood, assumptions, beliefs and approag@keashers should discover morality and values senseder to
observe and understand fear and trust, they shmulable to influence on people and progress appesamward
cooperation, coordination, empathy and understgndireacher should be a messenger to communicate wit
children and create a fearless and non-judgmeedahing environment by different methods (suchhasiter and
innovative performance) (Sedighi, 2009). Therefaegching is necessary in emotional competency lzott
teachers and students take advantage of it. Tefianental health creates a secure and desirablieoament for
students’ growth and learning. Conducted studiespsychology cleared that secure atmosphere andirgea
positive emotions in class cause in students’ dnpwiappiness and calmness. Happiness relates fitiv@os
experiences and emotions and negative situatianstegssful (Barger, 2009). If positive experienard emotions
are higher than negative emotions, one can be hapgymentally healthy. Today, it is confirmed tpaftsitive
emotions causes in learning and true interpersaiationships. It is observed that a school in Wwhatmosphere
positively affects on students, increases developnoé better health, adaptation and learning andradses
incompatible behaviors (Palomera et al., 2008).r&rare evidence that emotional competency is arofitapt
predictor in personal and social performance. Thstractive study lines are clearance of predictingefits of
emotional intelligence in different aspects of yolite (Fernands et al., 2008).
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It is clear that high emotional intelligence desesincompatible behaviors such as disagreeahilityaggressive
manners (Bonhert et al., 2003; Rozel, 2002), ematigisorders, interpersonal problems (Besharatl,e2008),

high risk behaviors such as drug abuse and auddgiduving (Bracket, 2004) and it increases aceegiehaviors
such as increased quality of social relationshipd eamotional relations (Besharat et al., 2008; Mp&007),

longer-term memory in educational system, improgetentific educations (Waters, 2005, p.6; Palomsral,

2008), more satisfaction in life and mental heatid it is more able to end negative emotional moaadd

substituting them with positive ones (Palomeralef@08). How can we improve the emotional intedhge is of
interest for some researchers. Thus, designingesatliating skills can be an important school ptafoster it. In

such schools, teacher and student endeavor teeateairable relations and true interaction; emaliskill learning

programs help students acquire awareness of emabtinaods, improve self-esteem, even obtain betteres in

cognitive tests (Birks, 2009).

Emotional intelligence is a constructive elementeitucation; schools should teach students how tnagw
controlling emotions. But, contrary to high intdred educational experts to emotional literacy,ré¢hare few

programs specified for it (Blacksburg, 2005, cibtedDavis, 2001). Given the numerous populationglementary
students that are partially two million per yearondre trained by teachers, quality of trained teegtcurriculum is

highly important because teacher training causesained students. However, review of opinions arelvs of

various scholars in the field of emotional intedlige represents its important role in the realpeo$onal and social
life. Thus it is essential that emotional intellige and development of skill sets and related dhfped are

considered seriously in the agenda of educatioystems and curricula. Because, as many researclansed,

training course based on emotional intelligencediamst eight-fold return on investment comparedtteer areas
of education (Sharifi Daramadi, AgaYar, 2005).

MATERIALS AND METHODS

Method of This study is applied and contextualexamines respondents’ views about competencieshwdiie
required for an elementary education graduate & grade related to emotional intelligence.

Sample is composed of two groups:

1.All faculty members and instructors who teach ie fiield of educational sciences and psychologyhat t
University of Tehran in school year 20011-2012.

2.All elementary school teachers who are graduatélémentary Education and teach elementary studeritse
fifth district of Tehran.

Sample was based on infinite population and Morgiaampling table including 377 people.

Data collecting tool in the study is a researchaltiguestionnaire which is available for expentsl @xpert teachers
after preparation. To ensure its validity, the dgeesaire will be so formed that the questions espnt content of
statements selected for studied subject; thus,eobntalidity is a characteristic of its structuredais a tool

Simultaneously developed in which there is requicedcept for test; hence, questionnaire was fiesighed by

reviewing literature using the guidance of facwatvisors; then, content and items of the questioemapresented
to 10 experienced experts in educational scienecdgpaychology through Delphi. Their comments weresidered

in revising and inserting content of statementsreby the final questionnaire was designed and peepalso, it

was used from Cronbach's test and LISERL diagnasttysis for reliability; the results showed that:

Table 1. Eign value, explained variance percentageariance percentage extracted from six factors

Factors Eignvalue | Variance percentage| Density percent
Knowledge to manage stress 3.28 9.66 9.66
Knowledge to manage general mood 2.62 7.71 17.36
Knowledge to manage interpersonal relations 2.29 6.76 12.24
Skills to manage stress 2.26 6.67 30.78
Skills to manage general mood 36.65 5.87 1.99
Skills to manage interpersonal relations 42.07 5.42 1.84
Attitudes to manage stress 47.33 5.25 1.78
Attitudes to manage general mood 52.44 5.11 1.71
Attitudes to manage interpersonal relationg 1.58 5.02 57.46

Table shows eignvalue for each factor and explawethnce percentage for each variable. 9.66% oaree is
explained by the first factor; 17.36% by the fiestd second factor; 24.12% by the first, secondthird factor;
30.78% by the first, second, third and fourth fac®6.65% by the first, second, third, fourth arithffactor;
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42.07% by the first, second, third, fourth andhfitnd sixth factor; 47.33% by the first, secondgdthfourth and
fifth, sixth and Seventh factor; 52.24% by severides and eighth factor; and 57.46% by above racéofs.

Table 2. KMO and Bartlett's Test

Sampling efficiency KMO

Df

Chi

Sig |

0.764

561

1417.39

0.00L

Bartlett's test results show that index of sampéfigciency (KMO) is 764% and this value is sigoént at 5%uw;
consequently, variance within data can be explaimefhctors (indices); in fact, it shows that fuooglity of data is
confirmed and provided indices can examine funeétiibn

Scree Plot

Eigenvalue
T

5

TTTITT T T TrrrrrorororT
1121314 15 16 17 18 19 20 21 22 23 24 2526 27 28 20 30 31 32 33 34
Component Number

Above diagram is extracted from an exploratory dacnalysis. The results show that only nine facian be
considered as latent variables.

Table 3. Covariance matrix of latent variables

Index X1 X2 X3 X4 X5 X6 X7 X8| X9
First factor (X1) 1
Second factor (X2)| 0.43 1
Third factor (X3) 0.59| 0.48 1
Forth factor (X4) 0.43] 0.31 0.2} 1
Fifth factor (X5) 0.21] 0.21] 0.50 0.3p 1
Sixth factor (X6) 0.27] 0.0§ 0.3% 0.27 0.30 ]
Seventh factor (X7) 0.29 0.1y 056 0.23 050 0,74 1
Eighth factor (X8) 0.27) 0.18 03B 021 045 049480 1
Ninth factor (X9) 024 004 029 0.08B 045 0.19 Mj3036| 1

Above table is related to Covariance matrix betwihenlatent variables.

Table 4. Path coefficient of the conceptual model

P8

D4

iy

19

65

56

2

P3

40

65

85

19

77

P6

41

28

44

18

No Latent Observed t Significance Non-standardized Standard | Standardized functiona R?
) variable variables level functional weights error weights

1 X1 Item 1 7.05 0.001 7.44 0.98 0.53 0.
2 Item 6 6.63 0.001 0.55 0.10 0.77 0.
3 X2 Item 2 6.55 0.001 0.37 0.09 0.24 0.
4 Item 11 6.04 0.001 0.58 0.79 0.24 0.
5 Item 3 7.68 0.001 0.65 0.87 0.29 0.
6 X3 Item 19 6.74 0.001 0.86 0.12 0.75 0.
7 Item 20 6.74] 0.001 0.86 0.11 0.80 0.
8 X4 Item 4 7.45 0.001 0.53 0.07 0.10 0.
9 Item 10 7.30 0.001 0.50 0.068 0.48 0.
10 X5 Item 13 7.26 0.001 0.35 0.048 0.63 0
11 Item 15 7.77 0.001 0.40 0.056 0.81 0
12 Item 16 6.11 0.001 0.58 0.079 0.65 0
13 X6 Item 9 6.96 0.001 2.08 1.05 0.44 0.
14 Item 21 6.38 0.001 0.41 0.060 0.88 0
15 Item 22 7.48 0.001 0.26 0.039 0.54 0.
16 X7 Item 27 7.18 0.001 0.36 0.053 0.64 0
17 Item 28 6.52 0.001 0.56 0.07 0.32 0,
18 Item 29 6.07 0.001 0.30 0.046 0.67 0
19 X8 Item 8 6.55 0.001 0.25 0.039 0.23 0
20 X9 Item 14 6.04 0.001 0.21 0.036 0.75 0.
21 Item 12 7.68 0.001 0.86 0.11 0.28 0
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22 items with functional weight were extracted am@0 items designed to identify knowledge, skiltsl attitudes
needed by graduates to manage interpersonal mehtfms, stress and general mood and 9 items wejleated.
Since non-standardized functional weights areatlevice the standard error it can be concludetektimates are
significant at 5%. T statistic values in the above table shows sabfezach test statistic for each coefficient. Here
for each parameter in the model an observed T valabtained and the results can be interpretadftbaserved T

is more than 1.96, the relationship is significaith more than 95 percent confidence, because &eval<0.005. In
conclusion, we can say that items are capable asareng variables.

P4

ollojlaflafefo]ollo
SIEIRIEBNG BB B)R] 5 3]8) 58] ]88

I A I I

Diagram of path coefficients

In this diagram, the overall relationship betweatemt variables and non-latent ones is shown tegétha model.
In the following diagram path coefficients of curtestudy is shown. Numbers on arrows indicate edlgiath
coefficients between variables which are obtainsihgilizrel. Circles and squares represent vargahbled items
related to these variables, respectively.

Examination of fitting goodness index
There are different indices to determine the fisnesmodel in reality and they are given in thdddi®low.

Table 5. Fitting index

statistics of fitness value
Chi-Square 17.24
degree of freedom (df) 183
root mean square error RMSEA  0.0103
goodness of fitting index GFI 0.92]
remained mean square RMR 0.019
GFlIl 0.91
AGFI 0.88
PGFI 0.86

Square work test shows the difference between wbdeand expected covariance matrix; According tovab
model, it is observed that the value of the squank for the model is 17.24 with 182 degrees oédftem which is
statistically significance because its significateeel is smaller than P=0.125 . We can conclu@e @hi-square
test confirms accurate fitness of the model witBeslied data; Because whenever chi-square valless to zero,
indicates that there is little difference betweles éxpected and observed covariance. In fact, wWenhi-square is
close to zero, probability value (p-value) is geeahan 0.05 and this result demonstrates goodsfitof the model.
It is possible to evaluate model through GFI which leading index to evaluate fitness. GFI is derm of relative

value of variance and covariance that is explaic@monly by the model and it is similar t& R multivariate

regression. In fact, the comparative index value Gffies between zero and one and greater valuki®index,

better fitness of the model. As GFI value in thevamodel is 0.91 we can say the model fitnessie@table.
Prepared value of the root mean square approximatimr (RMSEA) is 0.0103 which shows model fitnssgood.

Root mean square residual RMR index is 0.019 aladively small which indicates negligible error aadceptable
fitness. Fitness was evaluated in terms of multiplaracteristics and it was shown that AGFI and IF@dices are
88% and 86%, respectively, and model fitness islgoo
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DISCUSSION

Question 1 To what degree Graduates need to have knowldapy# ananagement of interpersonal relationships in
the class?

Table 6. Descriptive statistics relating to the knaledge needed for graduates to manage interpersonalationships

mean | standard deviatiorj] mean standard deviation total
knowledge to manage interpersonal relationship4$.12 0.559 0.029 377

Table 5. T-test results relating to knowledge needefor graduates to manage interpersonal relationsipis

expected mean= 3

confidence level 95% . -
means differencg significance level  Df t
lower bound| upper bound
1.07 1.18 1.13 0.001 376 | 39.11 | knowledge to manage relationships

Results show that the observed t is 39.11, andrassn of zero can be rejected. l.e. in the normum/e mean is
between the average distance (1.07-1.18) by 95%idemte level and 5%. Thus, graduates need higher
knowledge than average to manage interpersondiomethips in the class.

Question 2 To what degree graduates need to have knowldulgg ananagement of stress in class?

Table 8. Descriptive statistics relating to the knaledge needed for graduates to manage stress

mean | standard deviatior] mean standard deviation total
knowledge to manage stre$s3.84 0.696 0.035 377

Table 9. T-test relating to knowledge needed forrgduates to manage stress

expected mean= 3

confidence level 95%
lower bound| upper bound
0.771 0.912 0.841 0.001 | 376 | 23.48 | knowledge to manage stress

means difference Sig Df t

Results show that the observed t is 23.47, andrggsn of zero can be rejected. l.e. in the norouml/e mean is
between the average distance (0.771-0.912) by 96#fidence level and 5%. Thus, graduates need higher
knowledge than average to manage stress in the clas

Question 3 To what degree graduates need to have knowldomé amanagement of general mood in class?

Table 10. Descriptive statistics relating to the kawledge needed for graduates to manage general mood

Mean | standard deviatior] mean standard deviation total
knowledge to manage general mopd4.19 0.661 0.034 377

Table 11. T-test relating to knowledge needed forrgduates to manage general mood

expected mean= 3

confidence level 95% . .
means differencg  sig Df t
lower bound| upper bound
0.771 1.13 1.26 1.19 | 0.001 | 376 | knowledge to manage general mopd

Results show that the observed t is 35.21, andrgssn of zero can be rejected. l.e. in the normueye mean is
between the average distance (1.13-1.26) by 95%idemte level and 5%. Thus, graduates need higher
knowledge than average to manage general mooe iclalss.

Question 4 To what degree graduates need to have skill foragement of interpersonal relationships in class?

Table 6Descriptive statistics relating to skills neded for graduates to manage interpersonal relaticships

mean | standard deviatioy mean standard deviation total
skills to manage interpersonal relationshipst.03 0.605 0.031 377

Results show that the observed t is 33.23, andassn of zero can be rejected. l.e. in the normuaye mean is
between the average distance (0.975-1.18) by 958fdemce level and 5%, alpha. Thus, graduates hégter
skills than average to manage interpersonal relshiips in the class.
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Table 13. 7T-test relating to skills needed for grduates to manage interpersonal relationships

expected mean= 3

confidence level 95% of t
lower bound| upper bound
0.975 1.18 1.04 0.001 376 | 33.23 | skills to manage relationships

means difference  significance leve

Question 5 To what degree graduates need to have skill Bomragement of stress in class?

Table 14. Descriptive statistics relating to skillmeeded for graduates to manage stress

mean | standard deviatior] mean standard deviation total
skills to manage stress 4.04 0.607 0.607 377

Table 15. T-test relating to skills needed for gradates to manage interpersonal relationships

expected mean= 3

confidence level 95% . -
means differencg  significance level  Df t
lower bound| upper bound
0.983 1.10 1.045 0.001 376 | 33.42 | skills to manage stress

Results show that the observed t is 33.42, andrgssn of zero can be rejected. l.e. in the norouaye mean is
between the average distance (0.983-1.10) by 95%6demce level and 5%. Thus, graduates need higher skills
than average to manage stress in the class.

Question 6 To what degree graduates need to have skill Emagement of general mood in class?

Table 86. Descriptive statistics relating to skillheeded for graduates to manage general mood

mean | standard deviatior) mean standard deviation total
skills to manage general modd 3.34 0.559 0.028 377

Table 97. T-test relating to skills needed for gradates to manage general mood

expected mean= 3

confidence level 95% . -
means differencg  significance level — Df t
lower bound| upper bound
0.291 0.404 0.347 0.001 376 | 12.05 | skills to manage general mogd

Results show that the observed t is 12.05, andrggsn of zero can be rejected. l.e. in the norouml/e mean is
between the average distance (0.291-0.404) by 3&%fidence level and 5%. Thus, graduates need higher skills
than average to manage general mood in the class.

Question 7 To what degree graduates need to have attituwesrd management of interpersonal relationships in
class?

Table 18. Descriptive statistics relating to attitdes needed for graduates to manage interpersonallagionships

mean | standard deviatior) mean standard deviation total
attitudes to manage interpersonal relationship3.49 0.695 0.035 377

Table 19. T-test relating to attitudes needed forrgduates to manage interpersonal relationships

expected mean= 3

confidence level 95% . s
means difference  significance level  Df t
lower bound| upper bound
0.421 0.561 0.491 0.001 376 | 13.71 | attitudes to manage relationships

Results show that the observed t is 13.71, andrggsn of zero can be rejected. l.e. in the norouml/e mean is
between the average distance (0.561-0.421) by S&%idence level and 5%, alpha. Thus, graduates hagter
attitudes than average to manage interpersonaiomehips in the class.

Question 8 To what degree graduates need to have attitedessd management of stress in class?

Table 20. Descriptive statistics relating to attitdes needed for graduates to manage stress

mean | standard deviatior) mean standard deviation total
attitudes to manage stress 3.65 0.661 0.035 377
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Table 21. T-test relating to attitudes needed forrgduates to manage stress

expected mean= 3

confidence level 95% of t
lower bound| upper bound
0.592 0.726 0.659 0.001 376 | 19.35| attitudes to manage stress

means difference  significance leve

Results show that the observed t is 19.35, andrggsn of zero can be rejected. l.e. in the norouml/e mean is
between the average distance (0.592-0.726) by 3&%idence level and 5%, alpha. Thus, graduates hagter
attitudes than average to manage stress in the clas

Question 9 To what degree graduates need to have attitodemd management of general mood in class?

Table 22. Descriptive statistics relating to attitades needed for graduates to manage general mood

mean | standard deviatioj] mean standard deviation total
attitudes to manage general mopd3.39 0.607 0.0312 377

Table 23. T-test relating to attitudes needed forrgduates to manage general mood

expected mean= 3

confidence level 95% of t
lower bound| upper bound
0.336 0.459 0.398 0.001 376 | 12.73 | attitudes to manage general mopd

means differencg  significance leve

Results show that the observed t is 12.73, andchastsan of zero can be rejected. l.e. in the cun@mal mean is
between the average distance (0.336-0.459) by 3&%dence level and 5%, alpha. Thus, graduates hagter
knowledge to manage stress in the class than axerag

Comparison of graduates’ knowledge, skills and attides to manage interpersonal relationships, stressnd
mood
Table 24 . Comparison of ratings

component average rating
knowledge to manage stress 6.97
knowledge to manage general mood 5.50
knowledge to manage interpersonal relationships ~ 7.32
skill to manage stress 6.61
skill to manage general mood 6.53
skill to manage interpersonal relationships 2.52
attitude to manage stress 2.97
attitude to manage general mood 3.88
attitude to manage interpersonal relationships| 2.71

Table 10. Friedman coefficient

significance level| Df| Friedman coefficient
0.001 8 1579.25

Friedman test results show that observed chi-sgeasignificant at & and assumption of zero is rejected. In other
words, a significant difference is observed betweeowledge, skills and attitudes needed by gradu@Etenanage
moods, interpersonal relations and stress in dasfs can be seen, knowledge to manage interpdrsona
relationships and stress; skills to manage stieesd;attitudes to manage general mood are rankdebhtban the
other groups.

RESULTS

The results showed that graduates require highewledge than average to manage interpersonal ae$dtips in
the class. Also, knowledge required for graduagdsigher than average to manage stress and to sanagd in
class.

In terms of graduates’ skills, skills required fgraduates is higher than average to manage strexs] and
interpersonal relationships in the class.

Results show that attitudes required for graduatédégher than average to manage stress, moodnéewgbersonal
relationships in the class. In fact, people perspecshowed that graduates’ knowledge, skills atidudes are
necessary to manage interpersonal relationshigessssand mood in the class and this is consistéhtRalomera
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(2008), Elias (2003), Fathi Ajargah (2009), Sotd@®03) and Kasche (2001). Results show that thera i
significance difference between knowledge, skillsd aattitudes required for graduates to manage mood,
interpersonal relationships and stress in the classshown, knowledge to manage interpersonaliogistips and to
manage stress; skills to manage stress; and atitudmanage general mood has a higher rank cothfzacghers.
Researcher encountered to these limitations:

 Possible Inappropriate collaboration of some redpats in completing questionnaire.

* Limited validity and accuracy of data gatheringlsowhich is questionnaire in this study.

« Limited information of instructors about emotiotatelligence due to limited works available in Iran

 Limited sample to faculty members and instructdrs ehran universities who teach educational scierard
psychology in 2010-1390

« Limited sample to elementary teachers who are gtadn elementary education in Tehran.

« Limitation of emotional intelligence to several coetencies disregarding other aspects.
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