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ABSTRACT

Anxiety is a common cause of poor academic perfocmamong students in every part of the globe .altheof this
study was therefore to determine the relationstéfwieen and academic performance of students ifiathdty of
Nursing, Niger Delta University, Wilberforce IslanBayelsa State. A descriptive survey was usedtairodata
from respondents who gave consent to the study 8lathined was analysed using Statistical Packag&é€ience
Solutions (SPSS) version 17. Result indicatedgeatrally students expressed anxiety during exammavhich is
seen as physiological, psychological and behavibcdhanges and abnormality. Also, at P <. 0.05, shiiare (X)

= 2.144, difference (df) = 3 and P value 0.543,réh#as no statistical difference between gender acatemic
performance of students. The need for student®toobinselled to maintain optimal thought procesd health
during examination was therefore emphasized.

Keywords: academic performance anxiety, anxiety disordeapenation, stress.

INTRODUCTION

Anxiety is a psychological and physiological stekaracterized by physical, emotional, cognitived dehavioural
components. Anxiety means trouble; in either preseor absence of psychological stress, anxietyctaate a
feeling of fear, worry, uneasiness, and dreadIf5k considered to be a normal response to stiessay help an
individual to cope with the demands of life buteixcess it may be considered as anxiety disordér 24 reported
that anxiety is a global problem affecting mainhjldren and adolescents. In America, anxiety isrttost common
illness and approximately 40 million adults haveiaty disorders [34].[5] observed that an optin@aldl of arousal
and mindset is necessary to best complete a tatkasian examination, perform an act or competmievent.
However, when the anxiety or level of arousal edsd@at optimal level, the result is decline infpenance. Hence
the individual fails to fulfill the required obligian [15]. Anxiety is an intrinsic part of humantoee and if we learn
why something happen it usually becomes less &ighg [19]. Psychologists made a distinction betwte basic
types of coping strategies which include probleruted strategies and emotion focused strategy [B2hblem
focused strategy attempts to deal with those aspafcenvironment that are responsible for stresh amxiety
expression, that is dealing directly with the srsiguation while emotion focused strategy tendshtenge the way a
person thinks about a stressful situation.

It is when anxiety is in its severe form that seshedents experience genuine problem in academinesr Thinds go
blank, they experience the shakes, their handsugobnand they suffer from a number of sudden digesl
associated with anxiety during examination. Acadep@rformance is the outcome of education. It eeferthe
extent to which a student, teacher or instituti@s lachieved their educational goals. This goalniswi to be
influenced by anxiety. [15] reported that anxienccur as a result of stress, affecting learaimd) memory and
also affecting academic performance negatively.ofding to [20] an optimal level of stress can erdealearning
ability and improve academic performance.
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Concept of Anxiety

In contrast to fear, anxiety involves a more geheraliffused emotional reaction - beyond simplarfe that is out
of proportion to threats from the environment [Rhxiety is defined by [33] and [1] as ‘a complexypkological
and behavioural state.” [16] opined that anxiatyemotional state of a human during life is Hidéh— saving and
also causes many problems in the mental life ofdrubeings. Humans have to always express inneygérs with
different words, moods, feelings and emotions. &fwee in terms of the internal struggles, man esggessions
such as anxiety or worry. Anxiety is the most intpot factor of mental disorders based on the thexry
psychological analysis. Freud called anxiety 'eomal pain. This means the same as if the body reafférom
injury, inflammation and disease. Anxiety according21] is the price paid for civilization. [24fpaintained that
students' stress is an unavoidable phenomenon whkidften seen in the undergraduates and postgesiua
identified such factors as physical, mental, famjbb and social relationship as contributing toess in these
students which they noted can affect their acadgmiformances negatively. Anxiety surrounding exation and
other specific situations affects approximately 26740% of individuals [6], [9], [26], [33] with nte females than
males being affected. Anxiety interferes with sdifaactioning only when an abnormal level is reathehere as
within normal range, being anxious does not autarally imply worst school functioning and indeed yr& a
certain extent be motivating and enhancing to acéci@erformance [25]. [10], ranked anxiety into fdavels:
mild, moderate, severe and panic anxiety.

1. Mild level of anxiety is healthy, at this levgderceptual field is heighten, pupils dilate to @aomodate much
light, hearing and smelling intensified, and seab¢ouch is highly sensitive. The individual isghly alert and
attentive and learning and cognition is in its kztate. This stage improves academic performance.

2. Moderate level of anxiety on the other hand nbaalthy, the perceptional field of a person as tleivel is
narrowed; individuals experiencing this level okigty have selective inattention. They have de@édscus and
automatism can be observed as repetitive purpaseiesements such as shaking of the hands andéeing of
hair and, tapping of fingers. Academic performaatehis level depends on the individual's abiliycontrol the
anxiety and carry out the assigned task.

3. Severe level of anxiety is characterized by ceduperceptual field and a difficulty in communioat Gross
motor movements, such as pacing are charactedgfeople at this stage. Academic performance iat gtage
depends on the educator's ability to recognize sadividuals and provide a safe environment fornthe
Communication should be kept short and simple sicm@munication is altered. Performance at this estisg
reduced since most educators may not be able tadersuch environment for the student.

4. Panic level of anxiety is the worst and moseseform of anxiety. Total disruption of perceptfiald is present.
It is also characterized by loss of ability to coomitate, loss of rational thought and total losscofscious
thinking. Academic performance at this level iswpoor since the student will be unable to remengxactly what
he/she is supposed to do.

Anxiety has been categorized by [1] into severgtpmtric disorders as follows:

Generalized Anxiety Disorder: Individuals that suffer this condition live eachyda a state of high tension, feeling
uneasy and tends to overreact even in mild stresBes individual finds it difficult to concentratastead
worry about potential problems. Data from the Edbgvelopmental Stages of Psychopathology (EDSR)ystu
revealed a cumulative incidence for GAD as 4.3%g& 35years with relatively few onset observedhitdhood,
and the core incidence period being in adolescandeyoung adulthood [22].

Panic Disorder: This is characterized by episodes of acute and overfm@pprehension to terror; it begins
abruptly and reaches a peak within 10 minutes witth symptoms as perspiration, muscle tremorstniaés and
shortness of breath. Eventually this fear inteasifind interferes with every day school activitiass disrupting
concentration, classes, reading, assignments aoiale — making resulting to poor academic perfarosa
Approximately 6 million American adults aged 18 aatubve, or 2.7% of people in this age group invemgiyear
have panic disorder [23].

Agoraphaobia: Involves intense fear and anxiety of any placsitation where escape might be difficult, leading
avoidance of the situation such as being aloneidmutthe home, travelling in a car, bus, airplaneting an
examination or being in a crowded place [23].

Phobias. It is a persistent fear of specific object or situatibhe fear occurs when the phobic individual isught
in contact with the object or situation. This raase why some students perform badly in certainrees} it is
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estimated that 10% of Americans have symptoms e€ifp phobia [1]. The life time prevalence of pliex in
women is 17.7% compared to 10.4% in men [32].

Obsessive-Compulsive Disorders: Individuals with this condition feel compelled tairtk about, things they would
rather not think about or perform acts they dowish to carry out. Obsessions are persist irrédstirges to carry
out certain acts or ritual. Obsessive thoughts braliked with compulsive acts, example thoughtsughing your
teeth many times before attending a class. Pedffetiis disorder are preoccupied by these irreletaoughts that
they cannot control and their academics suffer tiagaonsequences. OCD affect 2.2 million Ameriednlts [23].

Post Traumatic Stress Disorder: It is a type of anxiety that occurs after a frightgnavent or situation. This
affect academic performance because, some stuctamtiaue to dwell in their past failure and are hieao face the
new challengers before them. These students oétdarm poorly academically since they fail to comicate on the
new challenges. PTSD affects 7.7 million Americdnles [23].

ACADEMIC PERFORMANCE OF STUDENTS

Academic performance is a term used to describeratieg of a student following an examination. Thésan
important aspect of a student's life and is knowbé influenced by various factors including anxiehd level of
hard work/preparations done prior to the examimaftid ].

[30] opined that academic performance is measuyethd standing rates of grades of students in esebyect and
students have their own attitude towards learnim@yachieving a high level of academic performaht@rder for a
student to succeed he needs to be armed withgit'atand techniques that will supplement his desineach his
goals. One way is to have an efficient and adasiudy habit free of anxiety.

[31] stated that academic performance of nursindesits can be determined by various academic amécademic
factors that include measures of previous acadpetmibrmance such as college and high school granfe (GPA),

scores of different aptitude tests, and certain algaphic characteristics such as age, gender, ahatitus,
ethnicity, residential background and previous wepkperience. Furthermore, knowledge about predictur
academic performance help in developing strategidacilitate students' success in nursing edungtimgrammes
and ensuring adequate training and provision of ptawer in the nursing profession [3], [13].

The effect of anxiety on academic performance asaied by [11] is not always obvious and new redefunded
by the [8] suggests that there may be hidden cds$ts.research found that anxious individuals fintiarder to
avoid distractions and take more time to turn tladiention from one task to the next than theis la@sxious peers.
They further stated that a lot of the negative @ffef anxiety appear to be caused by difficultiéh controlling
attention. This suggests that training techniquesigthed to enhance attention; control the abilftystadents to
ignore distractions and prevent the switching eifrtlattention from one task to another could helpi@us students
to achieve their academic potential.

[11] also showed that anxious individuals oftenf@en at a comparable level to non-anxious onehiyt do so at

a greater cost in terms of effort or perhaps lavgtstress. This implies that it is important ttegtchers focus not
only on whether a student’s academic performanemsdo be satisfactory but also on how much effatstudent

had to put in to achieve that level of success.idusstudents may be trying desperately hard ukeep pace with
academic demands and this could be at great psygibal cost.

ANXIETY AND ACADEMIC PERFORMANCE OF STUDENTS

Anxiety symptoms are extremely common in childheod adolescence and can negatively interfere vetteigl
well —being, social life, academic performance drtdelopment of social skills. [25] stated that aixisymptoms
are associated with impairment of memory and cognfunctions and can contribute to poor schoofqrerance
and academic failure. Anxiety as illustrated by][38lays important roles in our lives. These indudmediate
reaction to stimuli following onset, anticipationdabeing prepared for important events in the &itdr may be
unpleasant, but it is often adaptive and in itseabe one may have trouble as life becomes difficutbrganize.
They further pointed out that anxiety can disrupt lives if it becomes maladaptive. However, [18plained that
the consequences of anxiety during test or exaiimahay limit the educational or vocational devetegmt and
promotion through the educational system. It igmadrfor a student to feel anxious before a tesbxamination, but
it becomes problematic when the level of anxietgxsess. [26] opined that a variety of factors cantribute to a
student's level of anxiety, examples include: gagterience with courses, perception of course Itay inability
to manage time, family issues and beliefs, whicty mave been shaped by a complex interplay of factmay
result to a unique reaction to a situation and teaahxiety. The negative effects of anxiety carekglained by two
models namely; the Interference and the LearninficDeModels. According to the interference modahxious
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students are distracted due to task irrelevant itioge and negative thoughts during examinationkilenthe
learning deficit model proposes that it is studemeffective study habits during preparation forexamination that
causes them to be anxious [36].

Researchers found that anxious individuals fintiatder to avoid distractions and take more timeuta their

attention from one task to the next than their Essious peers. This makes learning, reading, rdmeeny and
writing difficult affecting academic performancen&e, the anxious individuals perform at a compiar¢dvel to the
non-anxious ones with a greater cost in terms fofriebr perhaps long term stress; it is believeat gtudents with
high anxiety as well as those with low anxiety withve lower academic performance. Therefore, tivage

moderate levels of anxiety will perform the bedt [15], maintained that if an individual's experée is negative,
then anxiety level will be higher, leading to lowacademic performance. Consequently, if an indafidu
experience is positive, then the anxiety level Wil lower leading to higher academic performancemrthese
investigations, it has been observed that highlangr levels of anxiety is related to poor acadepgcformance
while a moderate level of anxiety is related tompim academic performance.

[17] reported thathronic anxiety has a detrimental effect on academccess. Every individual experience anxiety,
although it most often ensues when the individaalncertain about an outcome. [7] observed thatitaB@% of
student nurses suffer from anxiety especially iacHffr situations including: test, examination gmesentations.
According to [4] the unfavorable effects of anxietyperienced by nursing students leads to the dpsednt of low
self esteem over a period of time which advers#bces their academic performance.

STATEMENT OF THE PROBLEM

Anxiety is a feeling of unease, such as worry ar that can be mild, moderate or severe. Everyhasefeeling of
anxiety at some point in their life. For exampleuymay feel worried and anxious about sitting foreaam or a job
interview.

Feeling anxious is some times perfectly normal hexepeople with severe form of anxiety find it hiadcontrol
their worries. Their feeling of anxiety is more stamt and often affects their performance or d&ig Many
sources of anxiety have been reported for some tiynstudents of Nursing Science Department whiehadten
times related to long hours of study, practical kvend assignments among others.

If a student experiences an increased level ofetyixihe anxiety may have a negative effect, reguih decreased
learning. These extreme levels of academic relatedety may cause some of them to even leavertigramme.
If nurse educators can better understand the anbaeels of students of nursing department, thely lvé able to
develop curricular and educational interventionsrtimimize the anxiety levels of students. Hence, tieed to
investigate the impact of anxiety on academic perémce of students of the Faculty of Nursing, NiBelta

University, Bayelsa State, Nigeria.

The purpose of this study was to investigate thaiomship between anxiety and academic performanoeng 200
level students of the Faculty of Nursing, Niger f@dlUniversity. The specific objectives of the stungiuded:

1.To identify the various forms of anxiety experieticey students of the Faculty of Nursing in NigerliBe
University.

2.To investigate the relationship between anxiety aretdemic performance among students of Faculjuo$ing
in Niger Delta University.

3.To establish a link between sex and anxiety asimgléo academic performance of students.

Findings of this study will improve the knowledgermt just students but the general public on ayge that they
stand a better chance to manage anxiety and aeetalgrevent anxiety disorders that are often aatamt with
extreme levels of anxiety. The findings will alstdao the existing body of knowledge.

RESEARCH QUESTIONS

The following research questions were sought tarisevered by this study.

1.What are the various forms of anxiety experiencgdtbdents of nursing department?
2.What is the impact of anxiety on academic perforteanf nursing students?

3.Is there a link between gender and anxiety adatas to academic performance of students?

HYPOTHESES
The following hypothesis was formulated for thisdst;
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There is no statistical significant difference betm anxiety and academic performance of male anthlée
students.

MATERIALSAND METHODS

This study was descriptive in nature conductedherrélationship of anxiety and academic performari@90 level

students of the Faculty of Nursing, College of He&ciences, Niger Delta University, Amassoma intBern ljaw

Local Government Area of Bayelsa State. The cadtdoir selection was that 200 level is a transitstage for
nursing students from pre-clinical to clinical; @lg is at this level that the students take a## thasic medical
courses such as anatomy, physiology, medical miciady and biochemistry alongside other externairses. This
level is thus associated with a lot of academic aleas on the students which is most likely to créemsion and
anxiety as the student struggles to keep pacethéthigorous academic demands. A purposive samgdicignique
was used to select 50 students out of 100 studiemts200 level in the faculty of nursing sciencermission was
sought and obtained from the faculty to carry dwat $tudy. To ensure the cooperation of the seleesubndents,
clarification as regards the purpose of study waslenfrom the onset of the study and participante vassured
confidentiality of information provided. The quesinaire used for the study was designed by thearelsers and
self administered to the students and collectedhat spot after been dully completed by the studehte

guestionnaire consisted of two sections. Sectioma& designed to collect data on personal variatflgender, age
and religion. The other Section B focused on thel\stobjective. The questionnaire had items on giics of

variables to require the opinion of respondentse Blatements formed questionnaire designed respomas
tabulated on a five (5) scale basis of not atyglical of me, not very typical of me, some whatitgb of me, fairly

typical of me and very typical of me.

To establish the content validity of the instrumaséd, the researchers presented the researdhniestr to other
research experts for assessment, positive critgisuggestions and advice. All comments made wetieatly

looked into and needful areas implemented. Reltghilas ensured by carrying out a preliminary {géiot study)
on ten students from the department of medicindlowing the pilot study, items which were ambiguousre
discarded and those missed out were added to teand final questionnaire as appropriate. The datained
from the study was analyzed using the StatistiealkBge for Social Science (SPSS). This involvedyeuit data
into frequency tables, mean and chi-square andlysiaferential statistics.

RESULTS

TABLE 1: SOCIO-DEMOGRAPHIC DATA OF RESPONDENTS (n=50)

SN Biodata 0 | ()
Age:

15-20 10 | 20.0

1 21-25 31| 62.0
26-31 5 | 10.0
32-37 2 | 40
38 and above 2 4.0
Gender:

2 Male 12 | 24.0
Female 38 | 76.0
Marital status:

Single 41 | 82.0

3 Married 9 | 18.0
Divorced 0 0.0
Separated 0| 00
Religion:

4 Christianity 49 | 98.0
Traditional religion| 1 2.0
Islam 0 0.0

29
Pelagia Research Library



J. A. Afolayan et al

Adv. Appl. Sci. Res., 2013, 4(5):25-33

Table 2: Psychological expression of Anxiety among Students during Examination

SIN Question/Statement | (%)
Thought of doing poorly interfereswith my performance:
Not at all typ_lcal of me 27 | 540
1 Not very typlca! of me 15| 300
Some what typical of me 6 | 120
Fairly typical of me 119 0
Very much typical of me 1 50
Thinking of things unrelated to theactual study material:
Not at all typical of me 36| 72.0
2 Not very typical of me 7 | 140
" | Some what typical of me 2| 40
Fairly typical of me 5 | 10.0
Very much typical of me 0| 0.0
Usually get very depressed after taking an examination:
Not at all typical of me 28 | 56.0
3 Not very typical of me 8 | 16.0
" | Some what typical of me 3| 60
Fairly typical of me 6 | 12.0
Very much typical of me 5 | 10.0
Feel very panicky when | have to take on an examination:
Not at all typical of me 27 | 54.0
4 Not very typical of me 14 | 28.0
" | Some what typical of me 6 | 12.0
Fairly typical of me 2 | 40
Very much typical of me 1] 20
| do better of when | am not anxiousin an examination than in the once that | am anxious:
Not at all typical of me 15| 30.0
5 Not very typical of me 1| 20
" | Some what typical of me 9 | 18.0
Fairly typical of me 0| 0.0
Very much typical of me 25 | 50.0

Table 3: Physiological expression of Anxiety among Students during Examination

SN Question/Statement 0 | (%)
Frequently get nervous and forget facts| already know:
Not at all typical of me 29 | 48.0
5 Not very typical of me 14 | 28.0
" | Some what typical of me 2| 40
Fairly typical of me 5 | 10.0
Very much typical of me 5 | 10.0
Sweat profusely:
Not at all typical of me 43 | 86.0
6 Not very typical of me 5 | 10.0
" | Some what typical of me 2| 40
Fairly typical of me 0| 00
Very much typical of me 0| 0.0
Frequently tense that my stomach gets upset:
Not at all typical of me 25| 50.0
7 Not very typical of me 12 | 24.0
" | Some what typical of me 8 | 16.0
Fairly typical of me 3| 60
Very much typical of me 2 | 40
Fast breathing:
Not at all typical of me 19 | 38.0
8 Not very typical of me 9 | 18.0
" | Some what typical of me 17 | 34.0
Fairly typical of me 2 | 40
Very much typical of me 3 6.0
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Table4: Behavioral Expression of Anxiety among Students during Examination

SIN Question/Statement (f) | Percent (%)
| wish examination did not bother me so much:
Not at all typical of me 15 30.0
5 Not very typical of me 16 32.0
* | Some what typical of me 5 10.0
Fairly typical of me 4 8.0
Very much typical of me 10 20.0
Feel anxious even when prepared:
Not at all typical of me 19 38.0
6 Not very typical of me 10 20.0
" | Some what typical of me 7 14.0
Fairly typical of me 5 10.0
Very much typical of me 9 18.0
Mostly fall sick days before an examination:
Not at all typical of me 37 74.0
7 Not very typical of me 1 2.0
" | Some what typical of me 2 4.0
Fairly typical of me 6 12.0
Very much typical of me 4 8.0
Never always complete 80% of my study load:
Not at all typical of me 13 26.0
8 Not very typical of me 14 28.0
" | Some what typical of me 6 12.0
Fairly typical of me 9 18.0
Very much typical of me 8 16.0
Do not find it difficult to preparefor an exam:
Not at all typical of me 16 32.0
9 Not very typical of me 7 14.0
Some what typical of me 13 26.0
Fairly typical of me 6 12.0
Very much typical of me 8 16.0
Hardly organize study and leisuretime:
Not at all typical of me 19 38.0
10 Not very typical of me 10 20.0
Some what typical of me 11 22.0
Fairly typical of me 6 12.0
Very much typical of me 4 8.0

Table5: Relationship between Gender and anxiety and Student academic performance

2
VARIABLE | do better of when | am not anxiousin an examination than in the once that | am anxious: X Df P
value value
|
GENDER Not typical of me Some Whargetyplcal of Typical of me
Male 2 2 8
Female 14 7 17 2.144 3| 0.543

Table 5 above showed the relationship between Gead@ anxiety in determination of students' perfamoe
during examination. At p< 0.05, chi-squaré) (xalue = 2.144, difference (df) = 3 and Pearsaeffadent (P-value)
= 0.543, there was no statistical significant ielahip between gender and anxiety with respecsttment
academic performance.

DISCUSSION AND CONCLUSION

Students' academic performance has been observeel itfluenced by several factors including anxiétythis
study, a total of fifty (n=50) aged 15-25years, mhasingles and Christians took part in the studplé 1).

Results from Table 2 and 3 indicated that anxistyaicommon cause of poor academic performance gdurin
examination among few students. This anxiety isrofexpressed as psychological, physiological arderal
abnormalities during examination. Such findings @wasistent with the definition of anxiety by [3@hd [1] who
stated that anxiety is a complex psychological laglshvioural state and to the statement by [13] ibnotified four
components of anxiety. The findings also confornthvthe work by [22] in a community sample of chddrand
adolescents who observed that anxiety is a comraosecof poor academic performance among studdaniga®y
studies by [23] also supported the fact that apxéentributes to poor academic achievement anéhatent during
examinations.
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Findings of this study contract the findings of @fid [15], who in their separate works observed thaderate
anxiety is essential for better academic perforreamcd the absence of anxiety may eventually lead pmor
academic performance as anxiety is a trigger td heark among some students.

The study further revealed that there was no $italssignificant difference between anxiety amamgles or
females performance in examinations. This was shbwrhe fact that at P < 0.05, Chi-squaré’)(% 2.144,
difference (df) = 3 and Pearson coefficient (P-eqla 0.543, there is no statistical significanatieinship between
anxiety in male and female gender and their acadpmiformance among two hundred level nursing stisdd his
implies that gender does not have a significarg ioldetermining the level of anxiety and acadepeidformance of
nursing students. This finding was unlike studigs[®4] which indicated that females were more ansidhan
males.

NURSING IMPLICATION

Anxiety disorder is a common cause of poor academtcome among students at every level of learrihgses
play key role in school health programs includingumselling services to undergraduate studentsedbimes
fundamental that every nurse is adequately adeduatgledgeable about the impact of anxiety on acacle
performance of students to enable them encouragiata of complete mental health and alertness passible
optimal academic performance and attainment. Nushesld be aware that they are a primary sourcscofir to
students in all spheres of learning and the neeth$ore adequate counselling and optimal acadesniocrmance of
students should be their ultimate goal. More aldith clinical training being one of the most viedmponent of
nursing education, it is imperative that nursingieators continue the effort to help nursing stusleananage their
anxiety during this process. The better the nurstugents can manage their anxiety, the more ssftte¢bey can
be in their clinical training.

CONCLUSION

Findings of this study revealed that anxiety whishexpressed as psychological disturbances, plogaall

imbalanced and behavorial abnormalities is commoblpm faced by students during examination, arghtieely

affects students' performance and outcome in exatinin Although most respondents did not experiearcdety

during examinations, 50% of them agreed that thexjopmed better when they are not anxious than vihey are
anxious. The need for students to maintain optstetle of health and mind during examination wastersjized as
this is important for better academic achievements.

Recommendation

The researchers based on the findings of this stadge the following recommendations:

1.Students should prepare adequately for any exaiminad that they are able to develop confidenadbémselves
and thus prevent examination related anxiety.

2.Student should be properly guided on need to haamdiiecope with anxiety and be made to understaatdstime
level of anxiety is required in performing a pantar task.

3.Nursing educators as well as other educators shoglgte enabling learning environment free of mmsnd
unnecessary stress so as avoid anxiety amongsthdents.

4.Examinations and continuous assessment tests hasmetsignments should be well planned and tloests put
into consideration during such planning to avoidue stress on the students which most likely triggaxiety.
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