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ABSTRACT

The present study means to investigate the amdumading and its determinants in the students éhrén with
regard to their gender and the type of universitige population of the study consisted of 14206 raatl female
students. From among the population, a sample 6f ftlidents (229 female and 181 male) was selectdtiea
participants using proportional stratified randonarapling. The instruments included ‘fixed-interviahe diary
guestionnaire’ and the researcher-made ‘study deieants questionnaire’. The data was analyzed ah bo
descriptive and inferential levels. The results &0 that the students studied for 160.68 minutesdpg on
average. Of this time, they allocated 148.68 mimtbestudy their lessons (academic reading) an@3 finutes to
read leisurely. The mean academic reading time @atenand female students was 126.35 and 167.60 esmegr
day, respectively. The mean leisure reading time Wh75 and 11.52 minutes per day in male and festaldents,
respectively. The results revealed a significaffedence in reading time between male and femailgestts so that
female students spent more time studying theiofessHowever, there was no significant differenegveen male
and female students in reading leisurely. The tesshowed that State University students spentfisigntly more
time (168.48 minutes per day) studying their lessmymparing with Azad University students (129.14utes per
day). Nevertheless, there was no significant diffee between these students in reading leisurdig. data
obtained from Study Determinants Questionnaire acbthat the students considered the most sigmifibarriers
to academic reading to be watching TV and surfimg Iinternet, the influence of campus atmospherecandse
books, poor prospects of their field of study, higltes of course books and poor library facilitiesspectively.
Such factors as motivation for academic successopal interest and parents’ influence were foundhave a
positive effect on the amount of academic readingtudents. The factors affecting leisure readimgjuided gaining
general knowledge, deriving pleasure from readlagk of understating of good books and lack of time

Keywords: academic reading, leisure reading, students

INTRODUCTION

It is imperative to know more when one wants te lvbetter life. In order to know more, one needadrease their
knowledge, which results from extensive study fattér learning. Learning is an activity that pregzsathe
individual to deal with situations, adapt to theziemnment and optimally utilize the available resms [16]. The
per-capita rate of access to information resouaresreading is an index of cultural and scientifioductivity in

developed societies. In this regard, most countriestinue to develop programs to further peopl&seas to
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information. One of these programs is encouragaagling [6]. Regular reading may not only incredsedhances
of economic and academic success but also molligense of community and citizenship. Reading $s@ated
with social behavior and personality while poordieg skills correlates more strongly with lower éév of career
and economic success [12]. Little research hadgeh conducted on the amount of reading in sted@mevious
studies have mainly focused on the amount of leigeading (reading for personal interests) andf#utors

contributing to it. For example, Moradmand (2010Yydstigated the factors either contributing to ceventing

leisure reading based on male and female studpatspective in Teacher Training University of Azsdjan. The
results showed that the students read 30 minutesige for pleasure on average. The main barriereiture

reading included high prices of books, lack of asceo favorite books, high volume of academic assints,
watching TV, lack of enough time, lack of advemisnt on reading, lack of reading habit since clututh

insufficient number of public libraries, disregafdr knowledge, pessimism towards future, leisuréviies,

economic problems and surfing the Internet. Thennf@attors encouraging reading were reported to beading
habit developed since childhood, having a perslilor@ry or access to library, development of stadpters as well
as encouragements by professors, teachers, parghtsiends, teaching study skills and increasedilfaincome.

Torkian Tabar (2005) investigated the inclinatioward leisure, non-academic reading in the studehtslamic

Azad University of Doroud branch. The results shdwieat more than half the research population neaat

academic sources for less than an hour every day high prices of books were reported to be thenrbairier to
reading. Azimian (2008) investigated the readingrahteristics of the students of Qazvin Medicalvérsity. The
results showed that 49 percent of the students imtreested in reading while 31 percent of thendlisih 3-6 hours
per week. Of this time, 64 percent was allocatestudying course books.

Considering the gender differences in reading pateAftabi Aryani and Batouli (2007) investigatd® amount of
leisure reading and its determinants in high scistudlents in Aran and Bidgol Township. The resstiswed that
male students did significantly less leisure negdhan female students did. Samanian (2005) tegdhat parents
(43 percent), particularly mothers, had the strehggluence on students’ inclination toward regdin

As mentioned above, several studies have been ctadlin Iran to investigate the per-capita readihgifferent
social groups [14, 5, 20, 3, 2, 25]. A review oédb studies showed that all studies, except foolad and Seif
(2010), drew upon direct questions to estimateréazling per capita. However, using direct questisnsot an
exact method to estimate reading per capita bedaa#lews for a variety of biases such as socegidhbility bias.
People tend to overestimate and underestimateirtteethey spend on desirable and undesirable sactalities,
respectively. It is also difficult to recollect aedtimate the time spent on a certain activity aveertain period of
time. Therefore, the present study drew upon tilmeydnethod to estimate the exact reading per aapistudents.
As this method is a bias-free method, it would redlpviate gut estimations of participants conaggriiheir time
allocation to different activities. In this methdtere will not be distorted estimations due toititerplay of biases
such as social desirability bias because peoplédAtave to manipulate their entire daily reporbider to present a
desirable image of themselves, which is more diffithan providing a distorted response to a djrgeneral
question [24]. Besides, a researcher-made quesiienwas developed to investigate the determinaintsading. A
factor distinguishing this questionnaire from samikcales is that it indirectly addresses the facaffecting the
amount of reading. In addition to the items addngsshe factors affecting the amount of reading, $lcale also
examines the factors affecting other activitiesug,ithe participants are to a great extent blintbabe research
objectives which decrease the odds of bias. Theitapce of research, therefore, lies in the acguodmstruments
and breadth of scope.

Drawing upon appropriate methodology, the presemtysaimed to address the questions: what is tie deding
per capita in university students? What are itemeinants? Is there any difference in the readiag qapita
between male and female students in State and Ambersities? The study specifically means to exanthe
amount of reading academically and leisure readimdj their determinants in students. This may hlgtiate a
clear image of the current status of reading idlestis so that strategies may be developed to irepreading per
capita.

MATARIALS AND METHODS
The population of the study consisted of 142063enaald female undergraduate students of humargtiggneering

and medicine in the universities in Tehran city330 students of Azad universities and 62733 stwehiState
universities) in the 2011-2012 academic year. Gimigig the Morgan table [13], the sample size vedsutated to
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be 387. A number of six universities were seleegdhe sample from among the universities in Tehitgn Of the
State universities, three universities includinglgtl Beheshti, Tehran and Shahed were selecteduigog®e, as
they offered undergraduate courses in humanitiegineering and medicine. From among Azad univessifrehran
South, Tehran Center and Tehran Medical branchee s&lected randomly. Half the participants welected
from Azad University students while the latter halére selected from State university students basedender,
field of study and university type using propor@bstratified sampling. Two questionnaires wereadusecollect the
data. As one of the questionnaires contained opedepekitems, it was likely that some questionnaiwese left
incomplete by participants. Thus, the sample siae increased so that the incomplete or inaccuradstipnnaires
could be discarded. The participants returned abeurof 429 administered questionnaires. Followingiratial
assessment, a number of 19 questionnaires werardigzt; as they were incomplete, and, eventualeydéta was
obtained from a number of 410 questionnaires. Tuastjonnaires were used in the present study teatdhe data
as follows:

A) Fixed-interval full-time diary questionnair€lThis questionnaire was used to measure the exmount of

academic and leisure reading in students. Accolglinge students were asked to write down theirteresy

activities with exact start/stop time in specifimé¢ intervals. Time diary may be defined as a tamd for detailed
and accurate recording of the subjects’ activiitespecific time intervals within a specific peri@idr example, 24
hours or a week). Using this tool, we may obtaiforimation about start/stop time of every activityackground

factors and simultaneous activities. A common tapitme diary studies is the frequency and duratibactivities.

In such studies, subjects are asked to recordhailt tctivities within a certain period with statgp time. In this

method, the subjects may not identify the resealbjéctives so that they do not know what activitles researcher
is looking for. Therefore, the chances for exag@neor overstatement are dramatically reduced.[17]

Robinson and Godbey (1994) contend that time diayld help understand what an individual has dorer,dfor
example, the past 24 hours. Their studies showettithe diary was a more exact criterion than tlethods that
would directly ask the individual “how many houravie you worked over the last week?” In the lattethnod,
people usually have difficulty remembering the tithey have spent on an activity or overestimateebple tend to
overestimate their working time while they underaste their leisure time. For example, researchdhmasvn that
Americans estimated their leisure time to be 18rsiper week while Robinson and Godbey (1994) eséichtheir
exact leisure time to be twice this amount usingetidiary method [] (As cited in Cornish, 1998)2B03, American
Bureau of Labor Statistics began to implement mafioprojects using time diaries, telephone intewiand
qguestionnaires. Nowadays, time diaries are the nmahin studying how Americans spend their timd][ZTime
diary techniques are selected based on resear¢cant@nd objectives. Time diaries fall in differerategories as
follows:

1. Recording or description of activitiegnstructured or complete time diary with afteded approach (whereby
the participants record their type of activitiesysus simplified or light diary with pre-coded apgch (whereby the
researcher provides a list of activities that theipipants need to check).

2. Recording timeOpen-recording diary (in which the participantaets the start/stop time) versus fixed-intervals
(whereby the researcher assigns fixed intervals).

3. Recording the context of activitid3irect record versus indirect record [19].

These three methods are considered based on fesdgectives and the best combination is seledibd. suitable
time diary method for the present study was selebtesed on examination of different measuremenhaaist In
this regard, complete (unstructured) time diaryhodtwith fixed intervals was selected to measuesaimount of
academic and leisure reading in the students. mptete time diary, participants are instructed ¢cord all
activities they have done, for example, yesterddyys would yield more detailed information on thalividual’s
daily life. In simplified time diary, participantare asked to check their activities from a listwhwer. In this
method, individuals’ perception of the activitiegyraffect their choices. In order to prevent suielsds, complete
time diary method was used in the present studed-interval approach was adopted in the presediydb both
increase the accuracy of responses and encouragelfects to record all their activities during #pecified hours.
Otherwise, the subjects would have refrained oalyetord a few general activities and evaded tke fihe time
intervals were considered to be every 60 minutesvéver, the subjects were instructed to recordtag/stop time
of every activity even if it took only a few mingteluring the specified time intervals. As backgbimformation
was not required in the present study, the quessioa did not provide columns to collect such infation. The
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questionnaire was developed to collect retrospectiata. That is, the participants were asked tordetheir
yesterday activities in the questionnaire. In otdedevelop the questionnaire, the following stepse taken:

1.The literature and related theories were reviewegkmine the methods used in similar studiesan énd other
countries. In Iran, only have Yadollahi and Sei®XQ) used time diary method with open-recordingraggh.
Therefore, using their questionnaire and makingsgary modificationdixed-interval full-time diary questionnaire
was developed. The initial draft of the scale wagetbped with 30 minutes time intervals.

2.In order to check the structure of the scale, & waesented to a few professors.

3.Based on the professors’ opinions, modificationseweade to the questionnaire. In this regard,ithe intervals
were enlarged to 60 minutes. Eventually, the fdraft was developed.

4.The revised draft was administered to a numberOop&ticipants in a pilot study. Following the cdetjpn of
the questionnaires, the students were asked tesxheir opinions on the scale.

5.Following the application of students’ opinions afidal revision by professors, the questionnaireswa
administered to the subjects.

B) Study determinants questionnairehis is a researcher-made questionnaire develtpezkamine the factors
affecting academic and leisure reading indiredtiyorder to prevent the disclosure of researchabjes, the scale
was developed so that the items addressed therdaatfecting a variety of activities that studentay do. The

following steps were taken to develop the questhinen

1. The determinants of reading were identifieddiwihg a review on the factors affecting reading gegsita as well
as drawing on students’ opinions. The studentsisddso helped identify their daily activities.

2. Based on the identified criteria, the questiornidems were written on a Likert scale.

3. The first draft was presented to a few profeséar further review.

4. The questionnaire was revisited based on profg'sspinions.

5. The revised questionnaire was administered twumber of 30 students. Following the completiontlod
questionnaire, the students were asked to exptesis ideas about the scale, which helped to revise
guestionnaire.

6. The final draft of the questionnaire was devetbpontaining 46 items. The scale was then admieidtto the
sample.

The internal consistency of the questionnaire vedsutated to be 0.71 using Cronbach alpha formwdap method
was used to omit the items that decreased thebil@ljaof the questionnaire. The results showed tha items
negatively correlated with the total scores obtéina the questionnaire. Thus, they were omittethtoease the
reliability of the scale. The final draft of the egtionnaire contained 44 items. The determinanteading that
incorporated into the questionnaire included: pprspects of students’ field of study, the influeraf campus
atmosphere and course books, motivation for acadeuticess, personal interest, parents’ influenaeading, lack
of interest in the field of study, high prices afdks and insufficient library facilities, lack ofusly skills, watching
TV, surfing the Internet, gaining general knowledderiving pleasure from reading, lack of undemstabf good
books and lack of time.

Procedure

Following proportional stratified random samplingpth fixed-interval full-time diary questionnairendh study
determinants questionnaire were administered topdmicipants. When the questionnaires were retyriiee

researchers discarded incomplete or inaccuratdiqoeaires while the rest were coded. The datathes analyzed
using statistical procedures. In this study, thelshts were asked to accurately record their ydeyeactivities in
retrospection. The subjects, however, were inforthet the study aimed to investigate all their ylaittivities and
life style. As part of the study addressed acadegading and it could produce biased or invalidiltesin at least
one month before the final exams, the data wasaedl before this period (one and a half month reefmal

exams) in the middle of semester. The questionmavere administered to a number of 429 studentkwiag the

omission of incomplete questionnaires, a numbél6fscales were accepted for analysis.
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RESULTS

In order to answer the question ‘what is the amaifir#gcademic and leisure reading in students imsesf gender,
field of study and type of university?’, the stutmesponses to the questionnaires were codethanthiean scores
were obtained in the unit of minute. Table 2 ilrages the results.

Table 2. Descriptive statistics of academic and Rire reading in terms of gender, field of study andiniversity (in minutes)

Variable University | Field of study | Gender| No. | Mean SD
Female| 78 | 123.91| 119.61
Humanities Male 32 31.70 | 100.03
Total 11C ] 108.3. | 116.4(
Engineering Female | 18 192.5( | 201.2¢
Azad Male 53 | 131.60| 127.30
Total 71 147.04 | 150.30
Female| 11 | 164.09| 144.40
Medical scienceg Male 7 198.57 | 86.10
Total 18 | 177.50| 123.210
Academic readin Total Total 19¢€ | 129.1¢ | 131.2:
Female| 71 184.22 | 149.10
Humanities Male 29 159.82 | 140.51
Total 100 | 177.15| 146.40
Female| 16 | 208.12| 193.01
State Engineering Male 36 | 135.83| 122.01
Total 52 158.07 | 149.3¢
Female| 35 | 201.85| 178.27
Medical scienceg Male 24 100.00 | 102.75
Total 59 | 160.42| 159.26
Total Total 211 | 168.49| 148.86
Female| 78 | 10.38 | 25.50
Humanities Male 32 13.12 | 35.69
Total 110 | 11.18 | 28.69
Female| 18 | 5.00 15.43
Azad Engineering Male 53 | 21.22 | 58.49
Total 71 17.11 | 48.51
Female| 11 | 17.11 | 51.48
Medical scienceg Male 7 4.28 11.33
Total 18 15.00 | 43.95
Leisure reading Total Total 199 | 15.22 | 44.94
Female| 71 9.29 23.01
Humanities Male 29 14.48 | 28.48
Total 100 | 10.80 | 24.68
Female| 16 | 11.25 | 24.18
State Engineering Male 36 | 10.00 | 30.42
Total 52 | 10.38 | 28.41
Medical sci Female| 35 17.14 | 36.58
edical scienceg— o >4 10 0
Total 59 | 10.16 | 29.27
Total Total 211 | 10.81 | 27.67

Table 3 illustrates the results of independenst ite order to answer the question ‘is there aggificant difference
in mean academic reading time between male andéeshadents?’

Table 3. Independent t test results of comparing n@n academic reading time between male and femaleusents

Gender| No.| Mean SD F P T d P
Female| 229 167.6 154.44
Male 181| 12635 12168 5.49 | 0.02| 2.94 408 0.008

Following analysis of the homogeneity of varianceslependent t test was run to compare the meatleata

reading time between male and female studentshéwsrsin Table 3, the obtained t (2.94) at 408 degfdfreedom
is larger than the critical t (2.57). Therefore, iBl rejected so that it is 99 percent certain thate is a significant
difference in the amount of academic reading betweeale and female students. The female students fwand to

have higher mean academic reading time than madiests.
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Two-sample independent t test was run to answentiestion ‘is there any significant difference iean leisure
reading time between male and female students?eTattiustrates the results.

Table 4. Independent t test results of comparing na leisure reading time between male and female stants

Gender| No.| Mear SD F P T Df P
Female| 229 1152 28.8D
Male 181 | 14.75| 45.4§ 368|006 -087 408 03

1°%

Following analysis of the homogeneity of varianceglependent t test was used to compare the mésurde
reading time between male and female studentshé@wrsin Table 4, the obtained t (0.87) at 408 degrfefreedom
is smaller than the critical t (1.98). Thusy I8 supported so that there is 95 percent certatmy there is no
significant difference in the amount of leisuredieg time between male and female students. Irnr atioeds, male
and female students spent the same time readimdasure or personal interests.

Two-sample independent t test was run to answegukestion ‘is there any significant difference iean academic
reading time between Azad and State universityestte?’ Table 5 illustrates the results.

Table 5. Independent t test results of comparing ne academic reading time between Azad and State wairsity students

Gender| No.| Mean SD F P T d P
Azad 199| 129.14 131.22 L
State 211| 168.49 149.86 343|006 -2.82 40§ 0.00p

Following analysis of homogeneity of variances,ependent t test was run to examine the significasfcthe
difference between the two means. As shown in Tabkhe obtained t (-2.82) at 408 degree of freedoharger
than the critical t (2.57). Thereforey lis rejected so that there is 99 percent certaimdy there is a significant
difference in mean academic reading time betweeadAand State university students. In this regatdieS
university students were found to have higher nsmdemic reading time than Azad university students

Two-sample independent t test was run to answentiestion ‘is there any significant difference ian leisure
reading time between Azad and State universityestte?’ Table 6 illustrates the results.

Table 6. Independent t test results of comparing nan leisure reading time between Azad and State urgvsity students

Gender No. Mean SD F P T Df P

Azad 199 15.22 44.94
State 211 10.81 27.67 550 0021 129 408 0.22

Following analysis of homogeneity of variances,eipendent t test was run to examine the significasfcthe
difference between the two means. As shown in Téplbe obtained t (1.20) at 408 degree of freedsmaller
than the critical t (1.96). Thus,glb supported so that it is 95 percent certain ttiete is no significant difference in
mean leisure reading time between Azad and Statensity students.

In order to investigate the effect of different ttas on academic reading time, the questionnagmst were
categorized based on the determinants of readimg fThe items were on a 5-point Likert scale. Tabikustrates
the factors and associated items. Friedman testuaed to prioritize and examine the level of impoce of these
factors.

Table 7. Descriptive statistics of determinants cicademic reading in order of priority

No. Factor Item Range| Mean | Variance SD
1 Poor prospects of students’ field of study 44,29,18 400 | 3.3911| 0.408 | 0.63893
2 | Influence of campus atmosphere and course books 12,24 4.00 | 3.5500| 0.560 | 0.74863
3 | Motivation for academic success and personal istere®, 25, 31, 32,46 4.00 | 3.1190 0.32 0.56558
4 Parents’ influence on readi 17, A( 4.0C | 2.923: 0.29: 0.5424:
5 Lack of interest in the field of stu 11, 14, 2. 4.0C | 2.668: 1.04¢ 1.0240:
6 | High prices of books and poor library facilities 10, 33 4.00 | 2.7012| 0.833 | 0.91396
7 | Lack of study skills 28, 37 4.00 | 2.807 0.937 | 0.96804
8 | Watching TV and surfing the Internet 29, 36 4.00 | 3.6134| 0.734 | 0.85712
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The mean score and rank of every factor were catledland compared for the sample. Table 8 illiestrdte rank
order of factors. The results of Friedman test (§&hiare=628.749, df=7, N=410, Sig=0.00) showedttieate was a
significant difference in factors’ ranks. That flsere was a significant difference in the levelmportance among
different factors. As shown in Table 8, watching aNd surfing the Internet, the influence of camptmeosphere
and course books, poor prospects of students’ fiekstudy, motivation for academic success andgpetsinterest
assumed the highest importance. However, suchrfatoparents’ influence on reading, lack of stskils, lack of

interest in the field of study, high prices of ceaibooks and poor library facilities were less ingat in accounting
for the amount and breadth of reading in the stteden

Table 8. Rank order of the determinants of academiceading time based on Friedman test

Factor Mean rank
Watching TV and surfing the Internet 6.01
Influence of campus atmosphere and course | 5.8€
Poor prospects of students’ field of study 5.43
Motivation for academic success and personal istere  4.48
Parents’ influence on reading 3.90
Lack of study skills 3.68
Lack of interest in the field of study 3.36
High prices of books and poor library facilities 28.

In order to investigate the determinants of leistgading time (reading for personal interests), ghestionnaire
items were categorized based on the factors affgctading time. The items were on a 5-point Lilsgdle. Then
the mean scores were computed. Table 9 illustthese factors, their associated items and statistic

Table 9. Descriptive statistics of determinants deisure reading in order of priority

No. Factor ltems| Range Meap Variance SO
1 | Gaining general knowled 43 4.0C | 3.612: 1.16:2 1.0780!
2 | Lack of time 8,4z | 4.0C | 2.492] 0.79( 0.8886¢
3 Deriving pleasure from reading 2,7 4.00 3.3402 .999 0.99729
4 Lack of understanding of good books 3, B5 4.00 1437 0.621 0.7886

Friedman test was run to prioritize these factdble 10 illustrates the ranking of these factdise results of
Friedman test (Chi square=198.974, df=3, N=410=&i@0) showed that there was a significant diffeesim
factors’ ranks. That is, there was a significafitedence in the level of importance among differfattors affecting
leisure reading in the students. The most impoffeibrs affecting leisure reading were found taghming general
knowledge, deriving pleasure from reading, lackiederstanding of good books and lack of time,eesypely.

Table 10. Rank order of the determinants of leisureeading time based on Friedman test

Factor Mean rank
Gaining general knowledge 2.98
Deriving pleasure from reading 2.64
Lack of understanding of good bookis 2.56
Lack of time 1.81

DISCUSSION

The present study aimed to investigate the amoluatademic and leisure reading in the studentstarm@mpare
the reading time in terms of gender and the typeurdfersity. It also meant to examine the factdifeciing
academic and leisure reading and to recommend goes to increase reading time per capita in theesits. The
results obtained from fixed-interval full-time dyaquestionnaire showed that the mean academicngaditne in
male and female students was 126.35 and 167.60tesimper day, respectively. The mean leisure reatiimg
(reading for personal interests) was found to h&3.4nd 11.52 in male and female students, resgédgctit is not a
significant time investment for a student, whoseémtask is learn and do research, to study fortaors and a half
every day. It should be noted that this amountlzcated to studying lessons, doing assignmentscembroom
research. Students need to cover more resourcestiba immediate course books and assignmentsatHand
Dadgar (2005) contend that students may enter higthecation with the assumption that teaching [scodessor’s
duty so that there is no need for their particgatiThey, however, should recognize that profesgaide them
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toward facts and knowledge but not present therh weady-made answers to all questions. Thereftueests
need to increase the breadth of their reading amticfpate in the learning process actively. Acdogdto drive
reduction theory, tension reduction is the maindacontributing to behavior. Thus, when needs satsfied,
tension decreases and homeostasis is restored tmghnism, which results in a sense of pleasimeeSuriosity is
one of the essential human needs, reading carfystitis need. As new knowledge is gained througlit the
curiosity balance is returned to the reader while hew knowledge serves as a stimulus for furteading.
Therefore, encouraging students’ sense of curigsiglass can help lead them toward more readimgrasearch
[11].The results showed a limited amount of leistgading (12.03 minutes per day) among the stud&atmanian
(2005) reported a positive correlation betweenuteiseading and academic success. Accordingly, ¢hakading
may exert negative effects on academic achievear@htareer prospects. Moradmand (2010) showedhhahean
leisure reading time was 30-45 minutes per dayhi students at Teacher Training University of Aagan.
Torkian Tabar (2005) reported that the studentslamic Azad University of Doroud studied for pamgbinterests
less than one hour per day. In an study on theeataf Azad University, Amani (2000) reported tBatpercent of
the students read for personal interests for 3utagmper day while 24 percent read for up to ong per day, and
only did 10 percent read for over one hour a dayegearch conducted by US Census Bureau (2006)eshtivat
15-24 year old people read about 7-10 minutes abdagverage for personal interests. Tanner e2@09) reported
that the students studied their lessons for 9.@8shper week on average. The above-mentioned stusheept for
the US Census Bureau (2006), used direct questanaiher than time diary technique to collect theacn reading
time. Therefore, they seem to have overestimateddhding time per capita. The present findings alowed a
significant difference in academic reading betwesale and female students so that female studeets spore
time studying academically (studying their lessonsontents related to their major). Girls tendtiody more than
boys do. This is why the female students outnunther male ones in higher education. One of the facto
contributing to higher average reading time ingirlay be that they tend to learn the exact wordisssons so that
they spend more time memorizing their lessons. Tteyuld be encouraged to learn and understandr rtithe
memorize, though. Besides, girls are more competitian boys, which may also account for their &ngading
time [4].The results also revealed that there wasignificant difference in leisure reading timeéveen male and
female students. Research in different countrissshawn that women tend to study more than mefldmugh this
is a rather new phenomenon and an outcome of maderid, a likely explanation may be that women hawere
free time than men do [10]. Research on the effééhdividual differences on study motivation hdsown that
women tend to have more positive attitudes towaatling (Eccles et al., 1993; as cited in WigfieldG&thrie,
1997). Seif and Yadollahi (2010) found that theresa difference in leisure reading time betweereraad female
teachers, with male teachers spending more timesating for personal interests. Male teachers weperted to
read newspapers and magazines as their leisurmgeadterial. Moradmand (2010) found that male shisl spent
a significantly more time on leisure reading conmugawith female students. However, Aftabi Arani (20 reported
that female students spent more time reading fosgmal interests. Clark and Akerman’s (2006) stuady
adolescents showed that boys found less pleasueadling than girls did. This may account for lessding in boys
comparing with girls. However, Samanian (2005) sbdwhat boys did not spend less time reading fosquel
interests comparing with girls. Therefore, the predindings on gender differences in academicingatdetween
male and female students are only consistent vhigh findings of Samanian (2005). Comparison of theam
academic reading time between Azad and State wiyestudents showed that the latter had highemnneading
time. This may relate to individual interests ariffedences that encourage people to enter eithate Sir Azad
universities. In other words, students who are materested in studying more seriously tend to reigtate
universities. Therefore, it does not seem thatState University is a factor contributing to stutmotivation for
reading. The results showed that there was nofiignt difference in leisure reading time betwelea students of
State and Azad universities. This may suggestriedaher university has taken measures to encoweading in
students and to provide a suitable campus envirahrtee further reading. Razavi and Rahimi Doust @00
compared the amount and breadth of reading inttltests before and after admission to the uniwer$tie results
showed that the amount of reading decreased isttleents after their admission. The students aported that
universities had an insignificant role in encounggieading.

The results obtained from tt&udy Determinants Questionnasbowed that the main factors affecting reading in
order of priority included: watching TV and surfinbe Internet, influence of campus environment aadrse
books, poor prospects of students’ field of studgtivation for academic success and personal istteparents’
influence on reading, lack of study skills and ladkinterest in the field of study, high prices lwdoks and poor
library facilities. The students reported their matasons for leisure reading to be gaining gererawledge and
deriving pleasure from reading while they reporthé barriers to reading to be lack of time and ladk
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understanding of good books. Moradmand (2010) fotlmad the most significant barriers to leisure regdas
viewed by students, included high prices of bodésk of access to favorite books, high volume oiversity
assignments, watching TV, lack of enough time, ppuoblicity on reading benefits, lack of a readingbit
developed since childhood, insufficient number oblc libraries and disregard for knowledge, resipety. He
also reported that a reading habit developed sotdlelhood, having a personal library and encourages by
professors, teachers and parents may encouragenstudr reading.

Fazel (2001) contends that lack of interest andwatbn are more significant barriers to studetgsSure reading.
Zarafshan (1993) reported that high volume of sthssignments and lack of time were responsiblalémreased
leisure reading in the students. Rabiee et al. {p@ported that parents’ education and lack afaaling model at
home accounted for low reading per capita in thdestts. Amani (2000) reported that the main bariierreading
included high prices of books, social disregardkioowledge, people’s lack of reading habit sinciédtlood, lack
of motivation and a busy schedule. There is lackeskarch on the amount of academic reading (rg@ddssons
related to the major). However, some studies haen lzonducted on the determinants of leisure rgadischool
and university students. The previous findingstos topic correspond to the present findings.

The present findings showed that academic readimg Wwasat an average level in the students while their lgisur
reading was poor. Therefore, university officiale grimarily responsible to take measures to irsgeaverage
reading time in the students. In this regard, usities may decide to develop libraries throughdtraping and
adding new resources, increase research/sciejtifimals and provide more resources other thanseobooks,
which may encourage students to study and do rese@he present findings also revealed that lacktwdy skills

in students was one the barriers to reading. Aglwdisn, universities may offer a course on readitrgtegies and
learning to all students in the first semester. &fathnding study skills may both encourage theestisdfor reading
and facilitate their academic success.

The students reported that their lack of interedthieir major or field of study was a barrier tademic reading.
Many students may select a university major withoudlerstanding the nature of the major or its aastéWhen
they enter the university, they may find their selmajor inconsistent with their interests so tthey lose their
motivation for study. Many of such students maypdomit or they continue with complete disinteresd anarcely
study to pass the courses. Thus, in order to asodth problems, it is recommended that universjireside high
school students with brochures introducing différeniversity majors and courses so that the stsderaty select
their favorite majors with an informed view. Thiowd prevent students’ waste of time and disappuénit while
preserving national capital. It is also recommerithed universities give chances to disinterestadesits to change
their major so that they may maximize their leagn@xperience. Non-attractable, outdated and thieatatourse
books may discourage students from reading. ké@mmended that universities allocate annual bsdgebuying
new, applied books. If the books are in a foreignguage, interested and proficient students makitea to
translate the books. This would provide some stigdaith opportunities for paid work in the campuwd affer
them newly published books. Still, one should nisrebard professors’ role in encouraging studeatsetd.
Introducing ample resources, encouraging readirtyrasearch, and introducing Internet resourcesrbfegsors
may increase students’ motivation for readings ltdcommended that time diary tool be used in stutfiat aim to
examine time management exactly. Further studies beaconducted to investigate average reading éntbthe
type of reading material in different groups of pleosuch as professors, employees, self-employefi@eetc. It
may be helpful to investigate the factors that ibate to academic reading in State university sisl
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