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Abstract

Penmanship is a foundational expertise that can impact
children perusing, composing, dialect utilize, and critical
thinking. Handwriting, a fundamental skill that
strengthens fine motor processes, should continue to be
taught throughout the early years of a child’s life. For
centuries learning to write joined-up letters has been an
integral part of children's education, but that is now being
threatened by the computer revolution. Although word-
processing programs and assistive technology are
undeniably boons to children with writing problems,
technological advances do not eliminate the need for
explicit teaching of handwriting. The decline in the
instruction of handwriting and its diminished use by
students is not because handwriting has lost its purpose;
it is due to a lack of teachers' preparation. This article
explains why there has been a steady decline in their
ability to write competently and legibly in children.
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Introduction
Penmanship is a foundational expertise that can impact

children perusing, composing, dialect utilize, and critical
thinking. Handwriting, a fundamental skill that strengthens
fine motor processes, should continue to be taught
throughout the early years of a child’s life [1]. Estimates
suggest that handwriting difficulties range from 5% to 33% of
school-age children [2]. Good handwriting is a building block to
build on academic success throughout their school career. The
poor handwriting skills can have a pervasive effect on school
performance leading to poor grades, albeit with good
composition quality and therefore affecting their self-
expression, self-esteem, and socialization [3-5]. For centuries
learning to write joined-up letters has been an integral part of
children's education, but that is now being threatened by the
computer revolution. Although word-processing programs and
assistive technology are undeniably boons to children with

writing problems, technological advances do not eliminate the
need for explicit teaching of handwriting. Handwriting is an
essential skill for learners, but advancements with technology
have greatly altered perceptions towards handwriting and
handwriting instruction. During the 21st century, handwriting
instruction has been reported as either an extremely
significant curricular component or an “antiquated” and
“archaic” method for communicating [6,7]. Psychologists and
neuroscientists say it is far too soon to declare handwriting a
relic of yesteryear. New evidence suggests that the links
between handwriting and broader educational development
run deep [8]. The vast majority of our elementary school
teachers don't consider themselves prepared to teach
handwriting effectively. Explicit handwriting instruction by
teachers and dedicated time for practice during school hours
has diminished even as other curriculum priorities have taken
center stage in recent years [9]. The decline in the instruction
of handwriting and its diminished use by students is not
because handwriting has lost its purpose; it is due to a lack of
teachers' preparation. Therefore there has been a steady
decline in their ability to write competently and legibly in
children.

The teacher is primarily responsible for handwriting
instruction. Student’s handwriting achievement is likely
influenced by the amount of handwriting instruction provided
in the classroom, which in turn is influenced by teachers’
desire to teach this skill [10]. Therefore, the state of
handwriting through the perspectives of practicing teachers
was examined in regard with their teaching experiences with
handwriting instruction, professional insights regarding
handwriting and students’ application of handwriting, and
personal perspectives regarding the state of handwriting.
Some educators focused on handwriting instruction; letter
formation; pencil grip; spacing between letters, words, and
sentences; writing words; and writing sentences, emphasizing
regular practice [7]. Knowledge of Handwriting Skills and
Specific Pedagogical Techniques varied across the school
culture and influenced by several personal and professional
perspectives. A thorough understanding of handwriting and
perceptions regarding handwriting instruction among
educators need an in-depth analysis.

Schools continue to call on occupational therapists to
support students, with and without disabilities, who are not
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successful with the basic handwriting instruction provided in
the classroom. The therapist’s role is to determine underlying
postural, motor, sensory integrative or perceptual deficits that
might interfere with the development of legible handwriting
[11]. Therapists continue to respond with interventions
ranging from biomechanical, neuromotor, and/or sensory
integrative approaches for students (individual or small
groups), team supports, and system supports [12]. The
following areas such as Visual Motor Integration, fine motor
skills, visual perception, cognition, and sensory processing
difficulties are needed to assess the level of functioning.

Conclusion
Occupational therapy is process-oriented, whilst education

is product-oriented. Working together in the classroom with
teachers to support activities and programs has become a
primary role of occupational therapists in school-based
practice [13]. A comprehension of instructor assessments and
observations in assessing penmanship and the criteria they use
to decide the nature of penmanship to refer to occupational
therapy services is prime for a definitive achievement. A
typical comprehension is obligatory in the subject of what
constitutes neat penmanship amongst educator and therapist.
In reality, the level of agreement between the professionals
varies from 21% to 36% [14]. If teacher and occupational
therapy evaluations of handwriting quality differ, the risk of
children being overlooked or incorrectly referred will limit the
full potential and adequacy of occupational therapy services to
school children. Therefore, when the teacher and the therapist
work together, combining medical and educational knowledge,
the results are often very positive in achieving legible
handwriting.
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