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ABSTRACT

The current research aim is studying the correlatimetween anxiety and the early maladaptive schesnals
predicting this disorder with early maladaptive sahas. To this aim two questionnaires of Schemat@uesire-
Short Form (SQ-SF) designed by Young and Kettleisety Questionnaire were conducted on 144 fentalgents
of third year of high school in Minudasht. Researebults analyses were conducted through the ussP&S20
software and the Pearson’s correlation coefficiemte-way ANOVA test and stepwise regression. Rdaditate a
significant correlation between the early maladaptschemas and the symptoms of anxiety, and tleejcpthat
the early maladaptive schema of defectiveness/sipaettcts anxiety, and the early maladaptive schefself-
sacrifice has an inverse correlation with studergsxiety, and the current survey results were @inst with the
previous surveys, and it is possible to recogrieemaladaptive schemas related to those in otlearders and use
them for solving the problems.

Keywords: Early Maladaptive Schemas, Anxiety, Female Studehihird Year of High School.

INTRODUCTION

Anxiety disorders especially the separation anxaigprder has high rates among children and adehes; and
some studies have reported the rate of separatixietg disorder up to 42% [19]. All of us have aremll picture
about the meaning of anxiety and our feelings wiversay we are anxious. To some extent we can biéasita

each other about the internal experience of suglinfgs. Apart from the theories made for anxigtg anxiety plays
the role of a danger signal for the individual ratting that the process is not going well [15], buar anxiety could
disturb the cognitive performance, and it is neags$o consider this phenomenon in institutionsstddent’s
performance during an exam is influenced by anxiaty this should not cause others to think thaeaming has
taken place. Maybe this student has learned thstigms well but anxiety caused him/her to be unabmpletely
answer the questions [22]. Anxiety is considerecam®motional arousal and during the recent decade®ys
about the anxiety the clinical and educational eipkeave considered the academic failure as onlkeeofesults of
high levels of anxiety, and since then researclee® lbeen conducted in this field, and researchess as Dark
(1989) have studied this field, and they have swidhe effect of anxiety on intelligence, memorgademic
progress, self-esteem and ... As a part of humangddife anxiety exists in all individuals to aaderate level and
at this level it is considered as an adapted resgan other words f there was no anxiety we wdzide been fallen
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asleep behind our desks [5]. Some people are soetnxious while others are anxious most of thegj these
observations made the psychologists to distinghetiveen two types of anxiety [1]. It must be notieat anxiety
exists in all human beings, each and every intfligcreature has anxiety, and in other words aypxéea normal
body status, several problems in individual, soeiadl physical life necessitate us to show adaptattois only
anxiety that makes us go forward and each indiVithiaks that he/she has a share in anxiety anérgdiy it could
be said that 10% of anxiety is necessary for emenynal human being, but unfortunately this perogats not
always low [12]. However human beings have a sbér@nxiety that ranges from the lowest level to kiighest
level, thus it is necessary to pay attention te thatter and its span. Goldberg (1990) distingsidietween trait
anxiety and state anxiety, and believes that staxéety is an emotional reaction to the situatiod & is temporary
and it causes the individual to consider some 8doa risky, and this anxiety is different in terwfsintensity and
oscillation in different situations. For examplexeety before speech is a type of state anxietylenthait anxiety is
a type of personality trait which indicates theb#tacharacteristics of the individual, and stalbhelividual
differences in individuals prone to anxiety. Thengaas other traits this trait is also differentnfrone person to
another. Trait anxiety in some individuals is vhigh and in some individuals it is low. Accordirgthe conducted
researches it could be said that there is a ctioalaetween the trait and state anxiety [1]. Dgrionducted studies
by Silverman and et al (1995) and Morris and e2800) females showed more significant worries careg to
males [23]. Anxiety affects the individuals’ decisimakings. An anxious person is typically unregljsangry and
pessimist, and these types of people need ovedmnde, and they may think that their safety is teray, for such
people anxiety is not a protection and it preveahtsm from participating in different types of daikgtivities,
university, friendships, and academic performarge [

The word schema has been used in different resdaids and it has been defined as a structure,efod
framework [6]. Young (1998) believed that some lodge schemas, especially those mainly formed asut rof
adverse experiences during childhood may be the e of personality differences, minor cognitdieposition
problems, and many chronic disorders that are a¢abrly maladaptive schemas. Early maladaptiversakeare
self-destructing emotional and cognitive pattenrsiied at the early stages of growth and they reghar@tg life and
an individual's behavior is not considered as aestd, but behaviors originate from schemas, but #reynot
considered as a part of schema [14]. These schemlasheir form during individual’s childhood expences (that
mostly have an internal impact on the child’s liéa)d they control the individual’s response to éngironmental
events [25]. Young states that although factorateel to the society, school and peers are effeatif@rmation of
these schemas, their effects do not have the eatehstability of effects of family factors [24]h& origin of these
schemas is basic emotional needs including 6 aEaSecure attachment to others (such as feelingeofirity,
stability and acceptance), autonomy, competitiamj sense of identity, freedom of expression of seand
emotions, games, and spontaneity, and reasonabits,liself-control, early life experiences (failure satisfy the
basic needs, over satisfaction, and identificat@fnimproper behavior of parents), and child’s el
temperament (child’s affective characteristics #iratintrinsic and distinguish child’s initial perglity) [25]. These
schemas create a fundamental change in relatidn tesks, and they are used as a framework for psoug
information and they determine the individuals’ ¢iomoal reactions toward life situations and integomal
relationships. Regarding the mentioned subjectsraals could have a correlation with individual’'s @dgion [14].
In conducted researches [18], the schema of mistvutnerability, and insufficient discipline arbe important
predictors of anxiety. Researches being conducyeDdyan and et al showed that there is a correldietween
anxiety and depression and the anxiety backgroanthe family. When an individual within a family es an
undesirable procedure such as anxiety or depressiong confronting problems, others who have cantath that
person learn to use the same response and alsailhege the same procedure in the future whewy ttomfront a
problem and they do not concentrate on solvingptioblem [7]. Based on the researches of Cousin2@@4] in a
study they predicted that the correlation betwden dchemas, anxiety, and symptoms of anxiety grafisiant.
They theoretically divided the early maladaptiveesnas into three categories' droup: schemas having anxiety
factor within their definition. % group: Schemas related to their lack of cohes38hgroup: schemas detected by
communication crises and shortcomings. Ball ande@e¢2001) studied the symptoms of anxiety andetudy
maladaptive schemas in adolescence and they fosighdicant correlation. In a study Kisch and E{2005) did
not consider any special schema related to theegnfactor, but they reached a higher level ofvation of early
maladaptive schemas compared to the healthy ingisd In surveying the schemas of anxious visitorapared to
the healthy individuals concluded that generally @mxious individuals’ early maladaptive schemasnaore active.
Most of the researchers in the field of mental the&lave a consensus about the fact that mentathhbak a
significant effect on all of the personality aspeectivity and also their reactions to all of lifie events. Yet this is
also an accepted fact that schemas have a coorelatih life negative events and mental pressufdsen an early
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maladaptive schema is activated some levels of iem®tare released and they directly or indirecdguit in

different types of cognitive disturbances such apréssion, anxiety, occupational disability, ladkacademic
progress, drug abuse and interpersonal conflicts [@n the other hand by the increase of maladeptognitive
schemas some of the disorders increase and presksgeh disorders result in individuals’ drop ierformance in
jobs and education [10]. From this perspectiveoitld be said that individuals’ progress and sucaestifferent

periods of life greatly depend on the cognitiveesnhs and their adaptation in life. In today’s sgciedividuals are
exposed to different types of stresses and presspressures which gradually increase along wighdbcieties’
progresses in technological and industrial fieldg] they result in occurrence of several physindl@sychological
problems for the individuals. Regarding the mergiproblems the current research aim is to stuglgthmrelation
between anxiety and the early maladaptive schemfesriale students of third year of high schools| #re current
research main question is that is there any cdioeldetween the anxiety and the early maladapolemas of
students?

MATERIALS AND METHODS

The current research is a descriptive study aralitis considered as a descriptive (non-experialgnésearch. The
correlation between variables is analyzed baseti®@nesearch aim. The descriptive researches seed methods
with the aim of describing a situation or the phaeaa. The current research population includesfahe female
students of third year of high school in Minudashiring academic year 2012-2013 and their numbe22i
individuals. By the use of Krejcie and Morgan ta{®70) 144 individuals were calculated, but 18@gjionnaires
were distributed among the students since sombeofjtiestionnaires were not returned or they wareniplete,
and 180 questionnaires were considered in ordavddd any error in research data. The measurinig include
Young's SQ-SF which is a 75-item questionnaire puivyg (1998) formed for evaluating 15 early malanlapt
schemas. These schemas consist of abandonmertilifgta mistrust/abuse, social isolation/alienation
defectiveness/shame, and emotional deprivation, dampendence/incompetence, vulnerability to harnillioess,
enmeshment/undeveloped self, failure, entitlemea/djosity, insufficient self-control, subjugatioself-sacrifice,
emotional inhibition, and unrelenting standardsypdr-criticalness. Grading for each question isebasn a 6-
degree scale (1 for completely incorrect, 6 for ptetely correct). In this questionnaire each 5 tjoas evaluate
one schema. If the mean of each subscale is htghar25 that schema is inefficient. The other meaaguool is
Kettle's anxiety questionnaire. This 40-item quastiaire designed by Kettle in 1962 and it is writebout the
problems individuals usually feel in their life. &tkettle’s scale score is one of the most reliaéddds provided in
the form of a questionnaire, and it could compléee clinical diagnoses. Its other advantage is ith@trun in 5
minutes, and there is no need for watching theardent, and it is used for measuring the staté-tmaxiety of
individuals older than 14 years old [22]. The schegquestionnaire validity and reliability has beemformed in
several researches [13]. In Iran this questionrteebeen normalized by Lotfi (2006) and it hasbamnducted in
the universities of Tehran, the internal consisyamas been achieved by the use of Cronbach’s Alphize female
population of 0.97 and in the male population ¢&#8).Sadoughi and et al (2008) studied the factatyars of
Young’s SQ-SF in the Iranian non-clinical sampled ¢éhe research findings confirmed the psychomenoperties
of Young’s SQ-SF in the intercultural validity amdliability. The validity and reliability of Kettls anxiety
qguestionnaire has been confirmed all over the wiodtuding Iran. This questionnaire has been noizedlin 1988
in an Iranian sample including 977 students of @rsity of Tehran in the age range of 18 to 30, iahds standard
or normalized scores for trait anxiety, state atyxénd generalized anxiety [21]. In order to analyze statistical
data the frequency tables, mean, SD, and also fmsaoring the research variables the Pearson’s|aibore
coefficient, one-way ANOVA test and stepwise regi@s have been used.

RESULTS

As it is observable in table 1, the variable ofalenting standards has the highest mean and thebleof covert
anxiety has the lowest mean. Also the highest dispe belongs to the variable of emotional inhiitiand the
lowest dispersion belongs to the variable of défeaess/shame. The research main hypothesis wathtra is a
correlation between anxiety (overt and covert) tredearly maladaptive schemas of female studerttsrofyear of
high schools and the hypothesis is surveyed iretabl

According to the Pearson’s correlation test resultable 2 a significant and direct correlatiorf{y®xists between
the anxiety (overt & covert) and the early maladapschemas (except for self-sacrifice schemajuafents at 99%
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level (Sig. <0.01). On the other hand, an inversgetation (r<0) exists between anxiety (overt &ed) and the
self-sacrifice schema.

Table 1: Results achieved from describing variables

Variable Minimum_ | Maximum Mean Variance SD
Emotional deprivatio 1.00C 5.80( 2.72777 1.671 1.292822
Abandonment 1.000 6.000 3.295883 1.888 1.3740795
Mistrust/abuse 1.000 6.000 2.9375p0 1.49p 1.2215933
Social isolation/alienation 1.000 5.600 2.590278 264. 1.1242601
Defectiveness/shame 1.000 5.400 2.086111 .937 08687
Failure 1.000 6.000 2.268056 1.287 1.1343741
Dependence/incompetence 1.000 5.20¢ 1.940278 .999 9996027
Vulnerability to harm or illness 1.000 5.400 25648 1.575 1.254883(
Enmeshment / Undeveloped Self 1.0000 5.60 2.611111.172 1.0828033
Subjugation 1.000 5.600 2.468056 1.602 1.2658B314
Self-sacrifice 1.000 6.000 3.616667 1.2772 1.1279662
Emotional inhibition 1.000 6.000 3.158333 1.955 983757
Unrelenting standards 1.400 6.000 4.090278 1.185 .0887421
Entitlement 1.000 6.000 3.709722 1.235 1.1111211
Insufficient self-control/self-discipline 1.000 080 2.979167 1.139 1.0671755
Depression 1 4 2.74 1.395 1.181
Overt anxiety 1 8 1.95 1.613 1.270
Covert anxiety 1 4 1.81 1.053 1.026

Table 2: Pearson’s test results between the varisbof anxiety (overt & covert) and the early maladative schemas of students

Schema Overt anxiety | Significance leve| Covert ansdy | Significance level
Emotional deprivation r=.289 .000 r=.470 .000
Abandonment r273 .001 r 229 .006
Mistrust/abuse r 337 .000 r =300 .000
Social isolation/alienation r.822 .000 r 456 .000
Defectiveness/shame 1330 .000 r 478 .000
Failure r=314 .000 r 421 .000
Dependence/incompetence .B50 .000 r 371 .000
Vulnerability to harm and illness 1276 .001 r 2322 .000
Enmeshment r232 .005 r 295 .000
Subjugation r 230 .006 r 390 .000
Self-sacrifice r=.229 .006 r=.410 .000
Emotional inhibition r 232 .005 r =345 .000
Unrelenting standards 225 .007 r 2460 .000
Entitlement r 227 .006 r 317 .000
Insufficient self-control/self-discipline r.293 .000 r 354 .000

Another research hypothesis was that anxiety (&&exbvert) can predict the early maladaptive scheofafemale
students of third year of high schools in Minudastesults of variance analysis test showed that begert and
covert anxiety could predict the early maladaptgbemas of students, and based on the coeffiaehteved from
the regression equations they could be writterobgvied:

Overt anxiety= 0.036 (overall early maladaptive satmas) + 0.383

Covert anxiety= 0.040 (overall early maladaptive semas) + 0.079
Also based on the achieved coefficient of detertiomait has been identified that the early maladepschemas
have the ability to explain 32.5% of changes ofazbanxiety and 14.9% of changes of overt anxiety.

DISCUSSION

This research subject has been limited to studyiveg correlation between anxiety and the early nedtide
schemas and the research main issue was thatris ahg significant correlation between anxiety dnel early
maladaptive schemas of female students of third wéahigh schools of Minudasht? Results showed that
significant and direct correlation exists betwekea anxiety and the early maladaptive schemas, wineans by
increasing the anxiety the individuals will have mnonaladaptive schemas, but there was an invenselaibon
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between the anxiety and the self-sacrifice schéma.study Calvete and et al (2005) found a sigaift correlation
between the signs of emotional disorders (deprassioxiety and aggression) and the early maladasihemas.
Heidgerken (2004) studied the signs of depressiaitlae early maladaptive schemas in adolescenchafalind a
significant correlation between them. In a studiffién (2003) does not consider any special scheetated to the
anxiety factor, but Griffith has reached a higherel of activation of early maladaptive schemas gamd to the
healthy individuals. Having compared the schemanafous visitors to the healthy individuals theycluded that
generally the early maladaptive schemas are mdreeain anxious individuals. Also other results tbfs study
showed that the predictive variables (dependenuafpetence, emotional deprivation) are effective tha
students’ criterion variable (overt anxiety) and firedictive variables (defectiveness/shame, umtielg standards,
and emotional deprivation) are effective on stuglentiterion variable (covert anxiety). Based om ttesearch
results that the defectiveness/shame schema cambed predictor of depression and anxiety thigesehis a kind
of cognitive schema based on the fact that theviddal is undesirable and bad and he/she doesesarde others’
affection. This schema is put in th& droup related to cutting out and being rejected, this issue of the schema
predictably happens due to lack of satisfying nemdsh as security and empathy, and the resultrisisient with
the research results of GhomiTak (2011). In additio that, this result is consistent with the reskeaof
Kapfhammer (2001). Three schemas of subjugaticuffitient self-control/self-discipline and defa@hess/shame
are significant in relation to the predictive sympts of anxiety. Based on the research of Cousi(2@@4) about
studying the correlation between schemas and anthety predicted that the anxiety symptoms arai@nt. In
researches conducted by FathiAshtiyani (2010) ttleermas of mistrust, vulnerability, and insufficiesglf-
control/self-discipline are the important predistof anxiety.

According to the research results it seems thakysig the schemas in other age groups and from ¢pentlders and
awareness about their differences is useful forthieeapists in the fields of schema therapy, cotipégapy and
family therapy. Also parents should coordinatertiegpectations with their children’s real potenciesaddition to
having reasonable expectations from adolescenceuesging positive points and their capabilitieso$ting their
confidence, providing a secure environment fulpefce could be effective in reducing the studemtsiety and
depression. Also at the end as a research suggestarding the importance of schemas it is suggest survey
the existence of schemas in parents and the nedtip of schemas with insecure families.
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