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ABSTRACT

Today speaking of cooperative learning method is abundant. Many teachers indicated that the cooperative learning
isa new ideaand has a long history. It can be said that a good way of teaching can be assured of lear ning shows. An
experienced teacher can use various teaching methods to achieve the highest possible level of education. Teachers
must be allow to the students that achievement higher levels of learning. Listening to teacher lectures are boring
and unbearable. Listeners not able to use their knowl edge of the challenges of the present world. Each teacher can
use cooperative learning experience in every cross. In this method the most preparing educational materials for
teachers before classis done. Teachers with used this method in the classroom are very comfortable. Several studies
showed that a good efficiency cooperative learning in the classroom and the students enjoy this method of learning.
Teacher collaboration and professional learning communities are frequently mentioned in articles and reports on
school improvement. Schools and teachers benefit in a variety of ways when teachers work together. A small but
growing body of evidence suggests a positive relationship between teacher collaboration and student achievement.
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INTRODUCTION

In today's world science has advanced rapidly, reenat able to keep pace with the science of maimhit passed
on to students. Five major benefits were identiffed most students in the co-taught classrooms:ronwgd
academic performance, more tune with and atterftimm the teacher, increased emphasis on cognitragegies
and study skills, increased emphasis on socialsskiind improved classroom communities [17]. Calézy
partnerships provide unique opportunities for mapgcial educators to share their knowledge andréspeabout
effective cognitive strategies (e.g., paraphrasimgiemonics, reading comprehension) and study skdlg.,
notebook organization, homework completion, timenagement). A number of co-teachers, particulayséhwho
worked with upperelementary and middle school sttgleeported that the increased attention to theldpment
of study skills and cognitive strategies had helpedrove many students' classroom performance T6achers
reported that students outside their co-taughtselaslso benefited from the emphasis on cognitiategjies and
study skills development. Middle school particiameported that they learned how to teach studlyssand
cognitive strategies during their co-taught clas3égy liked the student performance improvememy saw and
went on to teach these skills to students in th#ier classes [16]. Many teachers reported thasdioeal skills of
students without disabilities also improved in ugiVe classrooms. Participants provided a broaayaf behaviors
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as examples of improved social skills, such as fefights and verbal disagreements, less name galletter
problem solving, "overt acts of kindness," bettetenials sharing, fewer classroom cliques, and mooperation
during group work assignments [2]. As noted earleany of the co-teachersemphasized social sléNeldpment
through direct inshuction, practice opportunitiaegd feedback. Many participants reported teachiedr students
various communication, coping, and problem-solskdls. In addition, these teachers posted classrades and
other reminders that emphasized students' resplitnessbto "show kindness. respect others and rebregnfeelings
[7]. The benefits for general and special educateEachers that were reported by both teacher fpaatits and
administrator participants included increased msifinal satisfaction, op-portunities for professiogrowth,
personal support, and increased opportunities ddalmoration [12]. Consistently, co-teachers repdrhigh levels
of professional satisfaction as a result of theirdents' success in these classrooms. They repthrdtheir
students' academic and social progress told thanthiey were "on the right path." Many indicatedttthey felt
good about their participation in this effort besauhey saw that their programs were getting better time; they
were seeing more benefits and fewer problems afidved that their efforts were paying off [14]. Marwo-
teachers reported that the experience of workinglesely with other professional educators had benbest
professional growth opportunity of their careersigding opportunities to share their unique knowketdgses and
professional skills had allowed many to explore né@as and content areas, and to expand theirgsiofeal skill
repertoires. It is important to note that many detieved that they had never worked harder irr thefessional
careers than they had since implementing co-tegdnid related inclusive programming [15].

COOPERATIVE TEACHING

Co-teaching is not one person teaching amgest followed by another who teaches a diffesabject. Many
teachers are familiar with this structure if thetindents travel in groups within a departmengaliadministrative
framework. In this case, however, the teachersalte not have time to plan or evaluate instructlostead, they
are responsible for covering the subject maiteividually within their curriculum areagfor example,
science) and then the math teachers whotlae replaced by the language arts teactepkce them, and
so on. Co-teaching is not one person teachimg subject while another person preparegruictgonal
materials at the Xerox machine in the teeheork-room or corrects papers in the teachlenshge. This is a
familiar arrangement for those teachers who haeelukury of working with a paraprofessional, a pdyer a
community volunteer in the classroom. Co-teachisgalso not occurring when one teacher cotzdwa lesson
and others stand or sit by and watch. ©oftsn happens when there are observers or tedtmwho come
into the classroom with no specific function origesment. Co-teaching is not happening when thesiddaone
person prevail for what is to be taught or howiit tve taught. This type of structure often occuisen a group of
would-be co-teachers defer to the eldest, to thieogpewith the most presumed authority, or to thesqe with the
most convincing voice. Finally, co-teaching ist nsimply the assignment of someone to akta tutor. For
example, the early schoolmistresses and schoolmmdstene-room schoolhouses were known to use sluelents
to help teach younger students. It is not knowmvbat extent the older student had input in thecsiele of the
lesson, design, and delivery of the lesson, smdon. Many of those student helpers wenbdddrmal Schools
to become teachers themselves. In this case, thdera was an assistant teacher often asbigoe teach
individuals or groups of pupils while the schodingéss taught another individual or group. Instehd, 21st-
century notion of co-teaching places it within tumtext of some of the most innovative pidiin education.
The reassignment of existing personnel toeewhing teams results in a knowledge and ekdhange among
team members and higher teacher-to-student rasigspmes that benefit more students than itigvidual
student in need of intensive instructional mup Co-teaching is two or more people sharirgpoasibility for
teaching some or all of the students assigned dassroom. It involves the distribution a$pensibility among
people for planning, instruction, and evalomtifor a classroom of students. Another way gfreathis is that
co-teaching is a fun way for students to ledrom two or more people who may have differemtys of
thinking or teaching. Some people say thateeghing is a creative way to connect with smplport others to
help all children learn. Others say that co-teagh@na way to make schools more effective. Co-tegchan be
likened to a marriage. Partners must establisht,tdisvelop and work on communication, share thered)o
celebrate, work together creatively to overcomeitieeitable challenges and problems, and anticipatdlict and
handle it in a constructive way. There are fivemaats that facilitate cooperative processes: fadede
interactions, positive interdependence, interpeakskills, monitoring progress and individual agntability. Each
of the five elements is now defined in moréade
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FACE-TO-FACE INTERACTIONS

Face-to-face interaction is an important elementdo-teachers as they make several important desisiCo-
teachers need to decide when and how often thdly meéet as well as how much time meetingdl take

during school hours. They need to decide whenrstfeg., parents, specialists, paraprofessiopalghologists)
should be involved. They also need to develop tesydor communicating information when formal mags are
not scheduled (such as a communication log baikhe teachers’ desk or Post-it notesttmbulletin board
of the classroom). Face-to-face interactions razeessary for co-teachers to make these and ottimal

decisions.

POSITIVE INTERDEPENDENCE

Positive interdependence is the heart of co-tegctiinnvolves the recognition that no one persman effectively
respond to the diverse psychological and dihuta needs of the heterogeneous groupsstoflents found
in typical 21st-century classrooms. Co-teachersate the feeling that they are equallpoesible for the
learning of all students to whom they are now assigand that they can best carry out thesponsibilities by
pooling their diverse knowledge, skills, and mialeresources. To establish positive interdepandeco-teachers
can establish a common goal, create rewards farghecess, and divide the labor of the deliverinsfruction.

INTERPERSONAL SKILLS

Interpersonal skills include the verbal and nonaédomponents of trust and trust-building as waellcanflict
management and creative problem solving. Suctalsinteraction skills are needed for achieving tdistribution
of leadership functions and for ensuring thmat child is ignored. Individual co-teachers Miiid that they are
functioning at different interpersonal skill leveldepending on their previous training, personadityles, and
communication preferences. Effective co-teachenpaships encourage each member to improve higeorsocial
skills by giving feedback and encouragemenedch other.

MONITORING CO-TEACHER PROGRESS

Monitoring refers to the process of frequently defimg the successes and challenges of co-teadbgspns. Co-
teachers check in with each other to determine ldrdtl) the students are achieving the lessontsileg goals, (2)

the co-teachers are using good communication skiills each other, and (3) the learning activitied to be
adjusted. Methods of monitoring can vary from vsimple to more complex. For example, some co-teaahse a
checklist on which they each literally check dffeir agreed-on responsibilities. Some caHess set up a
brief, 15-minute meeting each day while their shidere at recess to discuss the three aspectsrofaming (goals,
communication skills, adjusting the activities). -@aching team members also can take turns sharing
accomplishments, reporting on what each oomtributed to the success of the lesson, ardnga&uggestions
about what might need to be changed to improvéegson.

INDIVIDUAL ACCOUNTABILITY

Individual accountability is the engine of co-teich It is clear that co-teaching is effective édon the actual
delivery of skills and knowledge by each co-teachedividual accountability is a form of acknowledg the

importance of the actions from each co-teachedividual accountability in co-teaching involveaking time to

assess the individual performance of each partmeoiie or more of four purposes. One purpose indease
partners’ perceptions of their contributions te tho-teaching endeavor. A second purpose [owide partners
with recognition for their contributions. Yetn@her is to determine whether any adjustmemgd to be
made in any of the partners’ co-teaching raled actions. A final purpose is to identify wherear more of the
partners may need assistance (e.g., some modelingathing, access to additional resources or stg)pto

increase effectiveness in the performance of asdigoles and responsibilities.

COOPERATIVE TECHNIQUES

Collaboration in teaching methods are such as &féastiveness design, team member teaching deaggessment
of performance, brainstorming technique, anonymlotesnstorming technique, subject classificatiorgividual
learning procedure with the help of a team, redegroup, development groups and discussion metbodperative
learning is one of the most remarkable and fedikas of theory, research, and practice in ecucafiooperative
learning exists when students work together to mptish shared learning goals. Each student candbhkieve his
or her learning goal if and only if the other grooembers achieve theirs. In the past three decadedern
cooperative learning has become a widely useducistnal procedure in preschool through graduateaiclevels,
in all subject areas, in all aspects of instructeord learning, in nontraditional as well as trauiigl learning
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situations, and even in after-school and non-schembicational programs. There is broad disseminatibn
cooperative learning through teacher preparatiagnams, in-service professional development, amrdtjpioner
publications [5]. The use of cooperative learnimgpervades education that it is difficult to fineitbooks on
instructional methods, teachers' journals, or utdtonal materials that do not mention and utiliz&Vhile a variety
of different ways of operationalizing cooperatieaining have been implemented in schools and ad|egere has
been no comprehensive review of the research estdealidating the cooperative learning methods. Jimpose of
this review, therefore, is to examine the empirabport validating the effectiveness of the déférmethods of
cooperative learning. In order to do so, it istflislpful to discuss why cooperative learning isasdely used. The
wide spread use of cooperative learning is dueuttiple factors. Three of the most important arat ttooperative
learning is clearly based on theory, validated dgearch, and operationalized into clear procedeslesators can
use. In psychology, where cooperation has receiliedmost intense study, cooperative learning hasoibts in
social interdependence, cognitive-developmental, teehavioral learning theories [6]. It is rare thatinstructional
procedure is central to such a wide range of saunce theories. Cooperative learning is morbogtte than
group work activity. Cooperative learning can beoiporated into your classroom management systeyoultrain
your students to work effectively in groups, theulés can be a very productive and fun learningrenment. The
research on cooperative efforts, furthermore, masuwal breath, that is, it has focused on a widietyaof diverse
outcomes. Over the past 100 years researchersféawseed on such diverse outcomes as achievemeghelievel
reasoning, retention, time on task, transfer ofrlieq, achievement motivation, intrinsic motivatjorontinuing
motivation, social and cognitive development, maessoning, perspective-taking, interpersonal etttra, social
support, friendships, reduction of stereotypes @majudice, valuing differences, psychological heattelf-esteem,
social competencies, internalization of values gbality of the learning environment, and many othgcomes [8].
There may be no other instructional strategy timatiéaneously achieves such diverse outcomes. TWersd and
positive outcomes that simultaneously result fravoperative efforts have sparked numerous reseaucles on
cooperative learning focused on preventing anditrga wide variety of social problems such as diitg (racism,
sexism, inclusion of handicapped), antisocial b&valdelinquency, drug abuse, bullying, violenagivility), lack
of prosocial values and egocentrism, alienationlandliness, psychological pathology, low self-este and many
more. For preventing and alleviating many of thei@gproblems related to children, adolescents,yanohg adults,
cooperative learning is the instructional methodtudice [11].

LEARNING PROCESS

Figure 1 shows learning as a process. Three irgmedare needed for this process to be effectiydous to plot a
course for the learning effort; (2) an environmehich facilitates learning; (3) techniques whiclakle learning to
be efficient. The interlocking circles on the moiteply that the ingredients are not discrete, bugrtap, and are
interdependent if the whole learning process isg@ptimized. In simple terms these are the hovayswand whats
of learning, and these will be examined in morailleReaders are invited to relate the hows andswbytheir own
lifetime learning experiences, to establish a “rofgruth”, before going on to examine what has&learned to
achieve continuous improvement and innovation isif®ss processes.

What should | learn? What will be

the result?

The learning process

Focus

Why should | learn? Environment Technique /

~____

Figure 1. Learning as a process

How can | learn?
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The development of understanding will take placesiages, as the depth of knowledge increases. o8hall
understanding will generally result from singlefolearning [1], but double-loop learning will beeted if deep
understanding is to be achieved. Commitment walitdo develop provided the knowledge is percei@saneeting
the needs of the individual and the organizatid) [0]. On the other hand, as the depth of undetstg increases,
it may start to challenge deeply held beliefs aalies, which either overtly or subconsciously nmimjtlthe move
to commitment. Commitment will not be achieved withintrinsic interest and curiosity. If this istqaresent, the
move to action may not take place. Many trainingrses do not have the desired effect because tkeynaosed,
and are not attended because of an intrinsic désitearn. This desire cannot be directed, but ncoste from
within the individual. However, it can be nurturadd encouraged. To be most effective, learningiatiével must
be pulled by the individual, not pushed by the aigation. Also, the barriers preventing the traositfrom
commitment to enactment can be formidable. Usuétigy will require the individual to change behawnioOften
this will bring into play a powerful, inbuilt, andnconscious defence mechanism. This is probablynbst
important part of the learning process which issofimissing in taught organizations. This is whettoas,
outcomes and theories are evaluated, and deeprigaakes place. The compliant nature of taughtesys often
means that individuals are not encouraged to questi challenge theories, and inappropriate actbomsinue to be
taken long after those theories have been diseckdih extreme cases of operant conditioning, whet®ns are a
result of learning by rote, the difficulties in aghing a change in behaviour needed to enable @¢eepihg to take
place should not be underestimated. When effect®fection increases understanding, which, in fnoreases
commitment and action, and a virtuous cycle ofdewy is unleashed. My experience has shown mestiatess in
achieving the learning company vision depends breat the effectiveness of managers and team Isaiter
creating an environment where individual, team, Hreteby, organizational learning is facilitated.drder to do
this they will need a deep understanding of thenieg process, to be able to identify an individeiglosition on the
stages of learning model, to understand the drigingd restraining forces applicable to the individatathat time,
and have intervention strategies to facilitate nmoset through the stages. The models and procesflesed have
been developed following many years’ experiencemanaging change and process improvement in a large
organization. They seek to provide an explanatiby some initiatives were successful, while otheesenless so.
They should not be considered as models to belyigidlowed, in a taught manner, but rather as amfework
against which past experience can be assessedusehef student teams can be an especially effetg@ehing
strategy for several reasons [3]. First, it allaws instructor to support students in learning lafale skill that
employers continually rank as critical to workplatecess: how to work together and support eadr otHearning
and discovery. Second, becoming effective and ptbeki team members allows students to develop their
independent learning skills by working individuatiy a portion of a group project that makes theooaxtable not
only to the instructor but also to team membersd Anally, integrating teamwork into a course casuit in adding
structure to out-of-class time and increasing sttudmccountability for their learning. Obviously,ate-based
learning is not appropriate for all content, butain usually be adopted in some form in any coukdenanagers
have experiences of actions which produced suadessfcomes, and actions which failed. So oftenwéneer, we
omit the reflection stage of the learning procesd, @ntinue to take inappropriate actions, destioef@il. Worse
still, we copy initiatives which have worked elsea, and do not understand why they do not workiforinstead,
it will be more useful to view the models usingiscdvery learning process, to help evaluate sutdsdtiatives,
and experiment with other ideas which are of irgeralways adding a reflection stage to our thoygbtess.
Ideally managers will be stimulated to follow uprs®of the references, to increase their depth dérgtanding. In
today’s uncertain economic times, it is essentialt tour capacity to improve and innovate exceedsr#te of
change imposed on our organizations [9]. It is mi$ake therefore, that managers understand thenileguprocess
and know how to facilitate its application throughdheir areas of responsibility. Such a partngrskia highly
effective way to strengthen the education of universitidents preparing to teach elementary schooliddbly,
prospective elementary school teachers need to leaw to teach. Perhaps less obviously, thoughspactive
teachers also need to learn a significant amountatfi beyond what they learned in high school. Amehemore,
they need to learn how to use that mathematicalvladge to serve their students in the classroom.

CONCLUSION

Collaborative learning is an instructional methodnshich students team together on an assignmethidmmethod,
students can produce the individual parts of aelaagsignment individually and then “assemble” fihal work
together, as a team. Whether for a semester-loojggirwith several outcomes or a single questiorinduclass,
collaborative learning can vary greatly in scope abjectives. Cooperative learning, sometimes caduwith
collaborative learning, describes a method wheundestts work together in small groups on a strudtaretivity.
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Students are individually accountable for their kvbut also for the work of the group as a whole] bath products
are assessed.
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