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ABSTRACT

The present research focuses on the impact of teaching responsibility on the basis of reality therapy approach on
reduction the aggressive behaviors in the teenagers between 12 to 15 years old. This is a research of semi
experimental kind using the experimental and control groups. The sampling society includes the whole female
students of Arak guidance schools. In this research 120 students in the guidance school were tested by the AGQ
aggression questionnaire and cluster Random sampling method. According to the pre-test grades, 20 students who
have got the upper marks were placed in the experimental group and the other 20 were placed in the control group
among the other 100 by random. Responsibility was taught on the basis of reality therapy in 8 sessions of 80
minutes length. The functionality and effect of these interferences were assessed and to omit the effect of pre-test the
dtatistic index of covariance analyzes was used. The results showed that with the significance of 0/01 there is a
meaningful difference between the experimental and the control group. In other words teaching responsibility taking
can reduce the aggression (anger, invasion and hatred) effectively.
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INTRODUCTION

Nowadays, violence and aggression are of the mystbiitant and great problems and crises of the worttifferent

levels and aspects; the basic reason of many watsesen anomalies lies under these titles. Bonjehpva,

Arnold, Fisher and Zeljo (2003) stated that aggoess one the most important issues of the teenisagggression
is any kind of behavior aiming to hurt and injumeother alive being who is trying to avoid this hafBaron and

Richardson, 1994). During the whole process of hum@wth from childhood to elderly, the most aggies

behaviors are appeared in teenage hood (WalkeRaarts, 2001). Many teachers and trainers in theds

believe that the aggressive behaviors and reactibsgidents in a crowd has increased a lot arsdptablem needs
the cooperation of all the teachers, parents aadstitiety members. We should mention that studen#l the

grades and levels may show some kind of conflichegaviors such as lack of self-control, physicad aerbal

aggression, violation, and inattention (Smith, Lmeim and Daunic, 2005). Teenage hood, under theaegupee of
some special issues, is sometimes blended withdaddi bewilderment, lack of self-esteem, inferip@dind negative
self- concept which results in anger and aggressidinthese matters reduce the natural activitiesl aocial

interactions (Ramazani and Disfani, 2001).

The main reason of researchers attention on theesgjge behaviors is its unpleasant effect onrter relationship
with people and the negative impact on the persterinal and external moods. If the person doesmitral the
aggressive behavior, two negative results will beaimed; not only social interactional and crimelkpems with
unrespect to others right occurs, but also it canse physical problems such as peptic ulcer, nmigrand
depression (Eliss, 1998; reported from Zangane9R00
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As Maleki reported from Farrington (2011) whennagers behave aggressively in their early agey, tdra to

have aggressive behavior more when they get mammddthe reaction to cure this behavior decredsssk of

control on aggression causes social, job, eduadtitrealth and psychological problems and predittehol and
drug addiction, smoking, little incompatibility, @emic failure, depression, misdemeanor and otiserders in
teenagers, Maleki adds. By helping students talbaw to control their anger, we can stop the tzygression (O
Lenic and Arman, 2005).

Nowadays, with the complication of social and ctyproblems and the improvement of technologypsthplay
an important and critical role in forming studentdlaracter. One of the important training issuegingaan
important role in people behavior and spirit igp@ssibility. A responsible person is a one thahvhits/her effective
and efficient behavior, the possibility of his/heegative behaviors is reduced (Kordloo, 1387). texisalists
believe that in responsibility, choices belonghe person and person must have honesty with freekotime theory
of Gestalt therapy responsibility means dependmgaur ability when choosing (Sharf, 1381).

Khodabakhshi and Abedi (2009) report that Hawto88@) states a responsible one can control his ivegat
emotions such as anger, so he can control himaklthese matters makes him a qualified personcfieg
responsibility to children and teenagers make tremmept their responsibility in their feelings, ciigm and
behavior. They also accept that they themselvesesponsible for health, success, relationship wafitters and the
environment (Bahrami, Malejian and Abedi, 2004)udénts understand the importance of self-contral an
independence, so their responsibility for learramgl changing the negative beliefs increases (Mcscamio Pope,
translation Ebrahim Ghavami, 1384).

Glasser believes that teenagers and young peoplastives choose the aggressive and delinquent ibetiav
because they think these kinds of behaviors hedy Hchieve their goals. In fact they have not ledrto have
responsible behavior (Sahebi, 2010). Mastari Fanigl2911) in his research showed that teachingarsipility to a
teenage boy by using Glasser method has a bigt &ffeceducing his aggression. Sahebi states ther atime for
Glasser choice theory is inviting to responsibjlingsponsibility is a personal, family and socidneent,
responsibility for our needs, responsibility fonfdy needs and responsibility for other peoplehia society who are
the same as us and have our rights and shoulfyshtsr needs, he adds (Sahebi, 2010).

Reality therapy is a kind of psychotherapy; in timethod the therapist tries to help the personeshis problems
according to the concepts of reality, responsibditd right and wrong affairs in his life (Habibea@005). Reality
therapy aims to grow the responsibility and crepansuccessful identity for person. The person Ishkiow his
wrong behavior, recognize it and pay his totalrdaite to it and give no excuse for denying his cegbility. In
this approach the person is encouraged to defs\hg time and short time purposes clearly andsssthe ways to
approach them, then he should choose the mosttieéfemethods among them and experience more pesitiv
feelings towards himself (Shafiabadi, 2007).

Motamedi and Ebadi research results convey unreatomheliefs have a positive relationship with aggion, but a
negative relationship with the educational operatidaghayegh and Arizi (2009) concluded that agioescauses
many dangers in driving. Hariri (2007) concludecerth is a big and meaningful difference between the
responsibility of teenagers with misdemeanor bearaamnd the responsibility of the normal teenagers.

Soheyli (2008) stated there is a meaningful refetidp between responsibility and self-actualizatiorother words
the more people are responsible the more they raward self-actualization. Khodabakhshi and Ab&di0Q) in

their research about the methods of increasingoresiility showed the effective effect of teachirgponsibility

by reality therapy in girls and boys in all threiad of assessment (parent, teacher and self- @aseags Reshno
(2010) stated that teaching responsibility on thsidof reality therapy has caused the reductiadenftity crisis in

the female students of middle school in Shooslddifining these results, he has stated that thesaléestudents
have attended in the responsibility sessions eagad have been able to increase their abilitiagndtically.

Mahdavi et al (2010) pointed teaching responsibiiith Glasser method has a great effect on irstngathe
general, social, family and educational self-esteémale students in middle schools.

Olink and Arman in their research (2005) showedhagers learning effective and suitable managemettiair
anger can reduce their paradoxical behaviors dieatlgt so their consciousness increases. Theskests grow a
healthy self- concept in themselves and their @ititi make proper and positive relationship incesas

Cobb, Sample, Alwell and Johns (2006) in assesairystudying the relationship between cognitivehavioral
intervention and physical or body aggression ohagers having one of the disorders, hyperactivitinability in
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reading, revised 16 studies that have been don@dnteenagers. Results confirmed the effectiveceftd
cognitive- behavioral interventions on reducing dlggression among them.

Kim (2009) as Reshno reported (2010) did a reseancéchizophrenia patients (15 in experimental grand 15 in
control group) in one of the mental hospitals ofitBoKorea; he concluded that reality therapy hased positive
changes in internal control, self-esteem and caitifig with stress.

Amestrong et al (2005) used the group consultinip weality therapy approach for turbulent studesfteniddle
school; the results conveyed this method causeg edrease around 95 % in responsibility, betgwaation and
reducing identity crisis.

Now with these explanation about aggression arbresbility, we tend to see if teaching respongipivith reality
therapy in middle school turbulent students camcedhe aggression of female students or not?

Research hypothesizes

Research hypothesizes are:

1- Teaching responsibility based on reality therapsfisctive in reducing aggression.

2- Teaching responsibility based on reality therapgfisctive for reducing anger.

3- Teaching responsibility based on reality theragjuoes the tendency of offending others (invasidfiecavely.
4- Teaching responsibility based on reality therapsfiective in reducing hatred.

MATERIALS AND METHODS

This research is semi experimental and is done pigitest and post-test with experimental and cbrgroup.
Statistical population in this research is thefathale students of middle schools in Arak in thary@1-92. For
defining the samples, we used the cluster randenplsag method. To achieve this goal we dividedtlaf middle
schools of Arak in to two groups and then we chms@f them randomly; two schools of the selectealigrwere
selected in random as the experimental group amddntrol group. Each school had two grades andé¢leend
grade was chosen by random. The questionnaire iwas tp 120 students. 20 ones who got the uppeksnaere
sent to the experimental group and 20 studentbefemained 100 students were placed in the cogtoalp by
random.

Instruments

The AGQ questionnaire of aggression was used srdsearch to measure the aggression of statiptiqallation.
The questionnaire has been standardized by Najjatial (1996) for children and by Allahyari foreteage hood.
Najjarian has confirmed the credibility of this gtiennaire in 1996 for 85 %. The AGQ questionndies 30
guestions. Among these 30 questions, first 14 durestmeasures the anger, the second 8 questionse®®n
invasion and insult and the last 8 questions analybe hatred and obstinacy. Each question hashiiees of
“never”, “sometimes”, and “always” and they have thadidity of 0, 1, 2, and 3 in order. #8question of
guestionnaire has a negative meaning, so it isegraghside down. Total number of the questionnaiounted by
adding the grades of questions from 0 to 90. Theentioe person gets, the more he is aggressive.ldaape
informed about the purposes of the research, bedosavering the questions. To preserve the idewfityhe
participants, the questionnaires were coded; sad#tte were represented to others just by their £oldleduring
completing the questionnaire some questions wésedathe researcher explained them. In this quasdire, if the
person gets more than 45, he is an aggressiverperso

Interference Method

Responsibility was thought in 8 sessions, each Butes, during two months. The sessions were heddsaion
every week by using Glasser method for the experiahg@roup (first session: an intimate introductard greeting
with a relationship based on confidence betweermgtbeap members and the leader, Second sessiorogrigs this
session was finding a way to the member's plegsiatire from the world, assessing members' attitioseard
themselves and knowing their basic needs besideasing their conscious behavior. Third sessioncentrating
on the daily activities of the references with theioices and their future, explaining and definihng meaning of
responsibility. Forth session: Analyzing the iddatte members about their aggression and creatisgitable
background to reduce it. Fifth session: Developihg idea in the group that they are responsible tieir
aggression. Sixth session: Encouraging the mentbehsive a good relationship with their family memsand
peers. Seventh session: Emphasizing on the présenfand not accepting any excuse and reason. HEgg#sion:
Summary and reviewing last sessions). The contmididn't have any program for cure, and justthadpre- test
and the post- test. In the sessions first we hadnamary of last session. Then the homework's wesessed, and
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then the researcher taught the new subject andagaegs homework to the students. After the interiee teaching
sessions, post-tests were given to groups, theiexpatal and the control groups.

RESULTS
Descriptive findings
Descriptive findings of the present research inetbdome statistical indexes such as standard aeviand the

average. All of the variables are shown in table 1.

Table 1- The descriptive statistical indexes of theesearch variables in the experimental and the cadrol group n=20

Standard Deviatior] Mode | Median | Average groups grade variable
715 55 56/5 57 experimental Pre-test
8 40 42 42 control A .
12 42 43 44 experimental ggression
93 42 | 4255 | 42| control post-test
3/7 35 31 31 experimental Pre-test
4/6 26 25 24 control Anger
5/7 27 27 25 experimental
a3 27 | 26 25| control posttest
4/9 12 13 13 experimental Pre-test
3/8 6 7 717 control Invasion
4/8 6 8 8/8 experimental
4 8 7 8 control post-test
3/9 14 13/5 13/5 experimental Pre-test
3 9 10 10 control Hatred
4/5 8 9 9/5 experimental
3 9 10 10| control post-test

As the first table shows the central indexes inpgteetest marks of the research variables areyn#elsame and it
states that data distribution has been normal.

Findings of the research hypothesis
first hypothesis:

Table 2- The summary of the one way covariance fdhe interference effects on aggression with contrihg the aggression variable in
pre-test

ItAfactor| (sig) | F | (MS) | (FD)| (SS) (Source)
1491 1 1491 | Total mark of aggression before cure
0/16 0/01 | 7/2 | 569/6 1 569/6 | The main effect of the cure
78/83 | 37 | 2916/7 | Residual error

Findings of the independent one-way covariance shibat by deleting the effect of aggression mankgre-test as
a variable, the main effect of cure (Teaching) be post-test aggression marks is meaningful. Sofitke
hypothesis is confirmed and has validity. It&4 faatepresent that the effect of cure explains 1l6&emr of the
aggression variance.

Second hypothesis:

Table3- A summary analyze of the independent one-waovariance for the effects of interferences on ger by controlling the anger
variable in pre-test

Itd factor| (sig) | F | (MS) | (FD)| (SS) (Source)

377 1 377 | Total mark of anger before cur
0/13 0/02 | 5/4 | 92 1 92 | The main effect of the cure
16 37 620 | Residual error

]

Findings of the independent one-way covariance shinat by deleting the effect of anger marks ie-fest as a
variable, the main effect of cure (Teaching) onpbet-test anger marks is meaningful. So the sebgpdthesis is
confirmed and has validity. Ita factor represeiat the effect of cure explains 13 percent of thgeawvariance.
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Third hypothesis:

Table4- A summary analyze of the independent one-waovariance for the effects of interferences on wasion by controlling the
invasion variable in pre-test

It factor| (sig) | F | (MS) | (FD)| (SS) (Source)
299 1 299 | Total mark of invasion before cure
0/30 0/01 | 16 | 195/9 1 195/9 | The main effect of the cure
12/23| 37 | 452/5| Residual error

Findings of the independent one-way covariance shbat by deleting the effect of invasion markpia-test as a
variable, the main effect of cure (Teaching) onfbst-test invasion marks is meaningful. So thedthipothesis is
confirmed and has validity. Ita factor represeiat the effect of cure explains 30 percent of thdion variance.

Forth hypothesis:

Table5- A summary analyze of the independent one-waovariance for the effects of interferences on li@d by controlling the hatred
variable in pre-test

It factor | (sig) F (MS) | (FD)| (SS) (Source) |
223 1 223 | Total mark of hatred before cufe
0/14 0/01 | 6/13 | 72/6 1 72/6 | The main effect of the cure
11/82 | 37 437/9 | Residual error

The main effect of cure on hatred marks of postitemeaningful (sig= 0/01). Ita factor represdrdttthe effect of
cure explains 14 percent of the hatred variance.

Table6- The adjusted average for the research varides

Standard deviatior) Average groups variable
0/81 8/4 experimental A .
0/81 11/4_| control ggression
1/05 23 experimental Anger
1/05 27 control
0/78 8 experimental Invasion
0/78 12/4 control
0/81 8/4 experimental
0/81 11 T control Hatred

As table 6 illustrates, the average of all the alales (aggression, anger, invasion and hatred)drekperimental
group is less than the control group; this factficors the meaningful effect of cure in reducing segsgion and its
components, anger, invasion, obstinacy and hatred.

CONCLUSION

Purpose of the present research is assessingfeéat ef teaching responsibility (by Glasser method)reducing
aggression in female students. Findings of thearebeshow the effectiveness of teaching respoitgibih reducing
aggression and it confirms all the research hyzitles.

Anger is a part of the human natural characteriarsdobvious that every person experiences itimdelf, but its
outbreak and indication has different levels irfadiént people. Responsibility and recognizing teespnal values
has an important role in preventing or reducingsbeial disorders and mental and personality probleso we can
assert that according to the importance and valteashing responsibility with preventing purposesl improving
mental health, lack of this ability causes a natalallidity in the person. Teaching these abiliieses the children
and teenagers the feeling of sufficiency, abilitypeing effective, conquest over problems or coiibfay in failure
and increasing self-esteem, planning ability amdetged behavior or changing the behavior in failaceording to
the problem. Khodabakhshi and Abedi (2009) statech fHawton (1989) that a responsible person catralonis
negative feeling such as anger, he can control difniny social performance and passion controlttadise gives
more efficiency to the person.

In explaining the findings we can convey that shidevho had some sessions on teaching responsijiiGlasser
method could increase and improve their abilitisshtically; therefore the experimental group haigaificance
difference with control group in reducing the aggien. We can claim that all these were the effiéttaching and
its positive and meaningful effects.
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In Glassser teaching responsibility program, affedent aspects of person's personal, social amdlyfdife is
considered. Since the program is held like workshapd practically and the participants have arvagiresence,
affluence of the program increases its effectivenes

Teaching responsibility programs focuses on theitivg- conduct skills and developing relationshijth others,
too. Responsibility equips us to encounter with gineblems. It causes personality resistance, dditimcrease
toward life, encouraging skills in controlling lilad making good relationship with environment atiters.

Mastari Farahani (2011) in his research showed tething responsibility to a teenage boy by usBigsser
method has a big effect on reducing his aggresslarniri (2007) concluded there is a big and meaiindjfference
between the responsibility of teenagers with miselemor behavior and the normal ones. KhodabakhshAdedi
(2009) in their research about the methods of asirg responsibility showed the effective impacttedching
responsibility by reality therapy in girls and boys all three kind of assessment (parent, teacier self-
assessment). Reshno (2010) stated that teachipgnsbility on the basis of reality therapy has smal the
reduction of identity crisis in the female studeotsniddle school in Shoosh. In defining theseslitdse has stated
that these female students have used these rekfibnsiessions eagerly and have been able to aserdheir
abilities dramatically. Mahdavi et al (2010) pohteeaching responsibility with Glasser method hageat effect
on increasing the general, social, family and etlocal self-esteem of male students in middle sthddlink and
Arman in their research (2005) showed teenagersiten effective and suitable management of thegearcan
reduce their paradoxical behaviors dramatically #radr consciousness increases. These students ajtosalthy
self- concept in themselves and their ability token@roper and positive relationship increases. Ka909) as
Reshno reported (2010) did a research on schizohpatients (15 in experimental group and 15 inticx group)
in one of the mental hospitals of South Korea; bectuded that reality therapy has caused posithanges in
internal control, self-esteem and confronting wsthess. Amestrong et al (2005) used the group tomgwith
reality therapy approach for turbulent studentsmididle school; the results conveyed this methodseswa big
increase around 95 % in responsibility, better atlan and reducing identity crisis.

1-Since responsibility is one the basic and effectillars of the social relationship and affects tues directly,
teaching responsibility from childhood and besidms skills such as walking and talking is helpfatl dbeneficial
and its teaching seems necessary.

2-Meaning and concepts of reality therapy as ondhefmhost applicable theories of psychotherapy amdwdbin
schools should be taught to the officials, so tbay take some steps to improve the psychologicathef the
students and their education; As reported fromigil Glasser to make failure less schools.

3-Family as a first training model for children shbwdoordinate with school officials to hold the teiamg and
consulting responsibility workshops.

4-The statistical sampling population of the presestarch is 40 people. It is suggested to do time sasearch by
a bigger sampling population.
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