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ABSTRACT

Physical education constitutes an important compor&f school curriculum so that disregard fphysical
education may cause irreparable damages to stutderdtor, physical, mental and social developmeht Present
study aims at comparing PE teachers and femaleesist attitudes toward physical fithess tests inign and
senior high schools of Golestan province. The stadiypted a descriptive-comparative method so adetzribe,
compare and report the status quo of physical etioicavithout subjective inferences. The populatiéhe study
consisted of all female PE teachers as well afatiale students at junior and senior high schonl&blestan
province in the 2008-2009 academic year. A humbet38 female PE teachers and 384 female students we
randomly selected as the participants using Mordable. The data was collected using a researchetdana
questionnaire. The face validity of the scale wapraved by a few experts. The reliability of thalscwas
estimated and approved using Cronbach alpha formiitdmogorov-Smirnov and Mann Whitney U tests were
to analyze the data. The results showed no sigmfidifference between PE teachers and studertigides toward
assessment problems of physical fitness testeséttest-induced injuries, consistency of fitneststwith students’
physical strength, the amount of training required fithess tests, general status quo of fithesssieteaching
methodology of physical education courses, spadiities and equipment and increased hours of &soéns in the
curriculum. The study ends up with a few applicatsid research recommendations.
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INTRODUCTION

With appropriate planning and experienced teaclpéngsical education would play a crucial role inldten growth
and development. PE Teachers should primarily aitmetp students discover their talents, acceptorespility and
participate in social activities as active membddsny a schoolmaster in developed countries hagetthat
physical education is an inseparable part of educdhat may contribute to students’ general dgwelent and
fulfillment of educational goals. Experienced PBRdeers report that engagement in PE lessons pretigients
with new interests in schools. Besides, physidalefs contributes to greater self-confidence a$ agelmental
composure and health [3]. Physical education ctutei the acquisition and processing of motor skill
development and maintenance of physical fithesamorove well-being, and development of positive taén
imagery toward physical activities as a means g@rowing performance. Not only is physical educatomcerned
with physical benefits gained through participatiomphysical activities, but it also improves knedtje of learning
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situations and continuous activity. In order tolimathe benefits of physical education, coache=drte consider
developing appropriate training programs so thatstiudents may reap the ultimate benefits fromeREons [8].

Well-being, healthy recreations and rhythmic moveteere considered as the subsets of physical gouend
sports. These subsets share several objectivesphithical education, aiming to develop human paératnd
improve the quality of life. Improved well-beingdhealthy recreational activities are experienbas ¢ontribute to
a better life along with physical activities [3jtuBlents practice sports in their PE courses sotliegt are expected
to pay greater attention to their physical and mlehiealth and continue doing physical exerciser atfteir
graduation. In all societies, sports are considasedn educational tool. In Iran, sports are grgviinpopularity due
to the young texture of the population and positatétudes toward sports. Sociologists contend, thader
mechanized life and increased leisure time, spatsbe considered as an appropriate means of heattheation
and recovery. Healthcare experts and doctors censpabrts as an important tool in improving physigall-being
[9]. Mental contributions of sports include discoyvef latent talents, personality development, miing a sense of
cooperation and preventing egotistical subjectiviasnwell as physical stimulation in order to prdverental
concerns, seclusion and fears. It also aims taemental balance and adjust emotions, wrath arnddjustment
[13].

Physical fitness training is an inseparable paglofsical education program. It entails physicareise, perception
of motor skills, health-related pleasure drivennfrgphysical activity, long-term well-being, cardiascular
endurance, flexibility, body composition, and muacustrength and endurance. Skills-related physiitakss

involves balance, agility, coordination, speed aogver. It has a considerable potential to contehiot students’
lives [16]. Physical fithess is one of the esseértiiaman needs, which refers to the ability to ddydeoutines

without a sense of exhaustion. It is a favorabled@ion allowing the individual to do their dailgtvities readily. It

reduces the risk of inactivity-induced physicaledises and facilitates participating in variousvit@s and physical
exercise. This approach to physical fithess empbkasphysical health rather than athletic perforraarie this

regard, physical fithess would entail muscularrsith, endurance, flexibility, aerobic power and ypadmposition

[4].

Most school PE courses, from elementary to higloalsh concentrate on common but controversial itnginThe
content of PE courses addresses commonplace peascind provides no room for skill development. theo
approach is that the PE teacher is the coordirdtal PE programs so that students’ interestsnpiops and needs
are not taken into consideration. Such programsofiien recursive and boring. Moreover, they do heed
individual differences and positive social behaviostudents. This failure results from the stroetaf PE courses.
While PE lessons are supposed to provide studeitks alieerful hours, they usually cause dissatigiactas
difficult physical fitness tests are not consisteiith female students’ physical capacities [12]adieers need to
direct exercise training in order to make sure tilastudents are involved. Rather than sticking tertain number
of students, teachers should walk around in clask lelp students with the problems they face. Tsteguld
provide students with feedback on their performahagng both training and post-training reviewislihecessary to
assign different tasks to different students cdestswith their physical abilities in heterogeneaissses. The most
constructive teacher behaviors are considered @#dimg post-task feedback, creating motivatioreniification
and correction of group and individual mistakesctShehavior facilitates skill learning and devel@mn The main
part of this research was conducted through obsgmamd recording PE teachers’ behavior [13].

A variety of studies have investigated the role guodlity of PE classes in schools, each of which dddressed a
certain aspect of the issue [6, 8, 11, 14, 15].

In the present study, the researcher aims to iigagstPE teachers and female students’ attitudeartbthe quality
and content of PE courses, concerning physicatggnin junior and senior high schools of Golegtavince. It is
expected that the present study help eliminateptbblems posed to PE teachers and female studemslér to
minimize the potential damages to students.
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MATERIALS AND METHODS

The method of the present study was descriptivepeoative. The researcher aimed to describe, congrateeport
the status quo of PE courses in junior and serighr $chools of Golestan province without any subjedvias. The
population of the study consisted of all femaletB&chers and female students in junior and seigbr $thools in
the 2008-2009 academic year. From among the papuojad number of 138 teachers and 384 students were
randomly selected as the participants using Motghle. The membership in either teachers or stsdarpulation
was considered as the independent variable wHiltha@lattitudes compared between these two popukativere
considered as the dependant variables. The dataceliested using a researcher-made questionnahe. face
validity of the scale was approved by a few experte reliability of the scale was estimated andraped using
Cronbach alpha formula. The questionnaire consisfethree subscales: (1) questions addressing tbielgms
associated with physical education assessmenttéidls); (2) questions addressing general assessgses (8
items); (3) questions addressing practical issundssahool facilities (16 items).

Descriptive statistics including frequency disttibn, mean and standard deviation were used taittes@aw data.
Kolmogorov-Smirnov and Levene’s tests were run tang@ne the normality of the data and homogeneity of
variances, respectively. Non-parametric Mann Whitdetest was run to compare the mean scores bettheemo
groups. SPSS 18 was used to do statistical analysis

RESULTS

Table 1 illustrates the mean scores of teacherssaments’ attitudes toward the general statushgtipal fitness
tests, including the respective items addressirmsibscale. A comparison of mean scores showstadeachers
obtained higher mean scores in all items excepitéons 5 and 6 that address oxygen consumptiomeeristrual
cycle.

Table 1. Mean scores of PE teachers and studentdtitudes toward the general status of physical fitess tests

PE
No. ltem Mean Students’ | teachers’
mean scorel mean
score
1 Is everybody equally involved in physical edumatiessons? 2.28 291
2 Are basic factors such as cultural factors adaeén physical education programs? 2.20 2.74
3 | Are students’ physical characteristics accuratedpasured in PE classes? 2.00 2.63
4 Do PE lessons provide students with knowledgbefifelong benefits of sports? 2.93 2.98
5 Are oxygen consumption and the energy requirethBk performance accurately measured in the sts@e 3.20 2.28
6 Does PE program contribute to the occurrenceasfstnual cycle and maintenance of health in thdestis? 3.34 3.10
7 Is there appropriate time management in PE d&sse 2.89 2.96

Figure 1 illustrates mean scores of teachers amsts’ attitudes toward the general status of iphy/fitness tests.
As shown in the figure, the two groups of subjexditained relatively similar mean scores so thay tlid not show
a considerable difference in their obtained meanesc

Table 2. Mann Whitney U test results of comparing B teachers and students’ attitudes

Components Zvalue | P Result
Assessment problems of physical fitness tests 11.080.280| Insig
Fitness test-induced injuries 0.707 0.4[79 Ingig
Consistency of fitness tests with students’ physitength| -1.307 0.191  Insig
The amount of training required for fitness tests 1.431 0.152 Insig
General status quo of fitness tests 1.87y 0.R79 ig Ins
Teaching methodology of physical education cot 1.11( 0.267 | Insig
Sports facilities and equipment 1.025 0.2098 Ingig
Increased hours of PE lessons in the curriculum 938. | 0.055| Insig
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Figure 1.Mean scores of PE teachers and students’ attitudésward the general status of physical fitness tests

In order to compare the mean scores between thgrwps, the normality of the data was examinesd. f8ince the
data proved non-normal, non-parametric Mann Whitbletest was run to compare the attitudes of teachad

students across the measured components as tagiraTable 2. Considering the levels of significa and the P
value (0.05), there was not a significant diffelebetween PE teachers and students’ attitudesyis@nponent so
that both groups of subjects held close attitudesss the eight components concerning PE courses.

DISCUSSION AND DISCUSSION

The study was conducted to compare PE teacherfearale students’ attitudes toward physical fitneesss in the
2008-2009 academic year in Golestan province. &ta was collected using a researcher-made queatierthat
was developed in two separate versions for PE &zacind female students. The questionnaire was Spaint
Likert scale ranging from Very Low to Very High. &hresults showed no significant difference betwPé&n
teachers and students’ attitudes toward assesggnasiems of physical fitness tests, fitness tedt+oed injuries,
consistency of fitness tests with students’ physt@ngth, the amount of training required fondiss tests, general
status quo of fitness tests, teaching methodoldghgsical education courses, sports facilities aqdipment and
increased hours of PE lessons in the curriculum.

One of the marked limitations of the present stwag scarcity of literature on the topic, which méddifficult to
compare the present against previous findingd, 8té present findings correspond in part to thdifigs of Zarei
(2001) and Mousavi (2001). The detailed findingsvedd that female students were reluctant to doipalyftness
tests. Rather they were interested in traditiorsah@s such as tug of war and Lagori. PE assessimentgh
physical fitness tests did not prove motivating thee students so that PE teachers did not scodersts based on
fitness tests. This is consistent with the findimddviahdavi Zadeh Tehrani (1997), Hart (1999) arabdR(1989)
emphasized assessment problems in PE courses atehded that students’ interests should be addtéssEE
lessons.

Both PE teachers and female students reportedfdbattypes of physical fithess tests caused corafiios to
female students. Both groups reported that more tiras needed to train students in physical fithests. They
believed that fitness tests did not contributeaimdle students’ physical fitness. This is conststéth the findings
of Hemati Afif (2001) and Carlson et al. (2007) wheported that increased PE hours optimally impdotree
efficiency of physical education lessons so thgprismements in students’ behavior was observed fatig 10
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weeks of physical fithess training and verbal prtanBesides, both PE teachers and students reptreed
insufficient sports facilities and equipment. Thisonsistent with the findings of Latifi (1993)akrdal (2001) and
Suarez and Portland (1974). The results showedthigastudents were not scored based on their pegafoce in
physical fitness tests. Neither PE teachers natesiis were interested in fitness tests and theyeaddd many
problems associated with these tests. Thereforés itecommended that a new PE assessment procedure
developed based on female students’ physical dégmciThe results also revealed that both PE teacaed
students believed that physical fithess tests \&hoeated insufficient time considering the voluofehe work and
wasted time. Therefore, it is recommended that saomponents of physical fitness tests be excluded a
subsequently replaced with alternative programsteRiEhers and students reported limitations intspfacilities
and spaces. They reported that athletic fieldsndichave standard lining, nets and other equipnigrdrefore, it is
recommended that schools use sports salons armtalbudgets for standard lining and providing &pfacilities.

It is recommended that future studies concentmatstadents’ interest in local, traditional gamedbeathan physical
fithess programs. It seems that further studiesilshioe conducted on the content of PE books sosthdents may
optimally benefit from PE classes.
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